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PREFACE
As we approach the 21st century, it seems as if the problems
confronting our world have become more complicated and
perplexing than ever before. In 1904 Henry Adams in his
autobiography predicted that knowledge and scientific progress
would increase at an accelerated rate, "doubling or quadrupling
... every ten years," and result in mankind either achieving a
"new equilibrium" or succumbing to chaos. If many of Adams'
readers at the time felt that he was exaggerating, we of the
l 980's appreciate the accuracy of his vision. His statement that
the American living to the year 2000 "would think in
complexities unimaginable to an earlier mind" has already
been confirmed.
For a Christian university like Biola the challenge is clear: we
must not succumb to the complexities of our age but find ways
to confront them honestly and effectively within the context of a
Christian faith that is biblically-based and unchanging. The
essays which follow reflect some of the concerns of our faculty
in dealing with issues and changes in various academic
disciplines and in preparing our students-intellectually,
professionally and spiritually-to help meet the needs of
contemporary society.
The Editorial Committee:
William Shanebeck, Chair
Allen Carden
David Liao
Richard Mohline
Diane Shanebeck
Robert Thomas
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Biola University
Today
By Clyde Cook
Dr. Clyde Cook assumed the presidency of Biola University in 1982

with a unique background as an educator, administrator and
fourth-generation missionary. He was born in Hong Kong, the
fourth of six children, and was faced with adversity at an early
age when the Cook family was imprisoned in three different
concentration camps during World War II. not to be reunited until
1941 in South Africa. The Cooks later settled in Laguna Beach ,
California, where Clyde was named California Interscholastic
Federation player of the year in 1953 and was subsequently
offered athletic scholarships to 13 different universities and
colleges. He chose to attend Biola and went on to receive his
Master of Divinity and Master of Theology degrees from Talbot
Theological Seminary. After graduation, having served as Biola 's
athletic director from 1957-1960, he ministered in the Philippines
as a missionary with Overseas Crusades. He returned to Biola in
1967 as an assistant professor of missions and was then appointed
director of intercultural studies and missions; during this time he
received the Doctor of Missiology degree from Fuller Theological
Seminary. Called to the presidency of Overseas Crusades in 1978,
he concurrently served on the Biola Board of Trustees until he was
invited by a unanimous vote of the Board to assume the seventh
presidency of Biola University on June 1, 1982. Clyde and his w(fe
Anna Belle live with their two children, Laura and Craig, in
Fullerton , California.

A question I am frequently asked is "Has Biola changed?" The answer is, of
course, "Yes." Everything changes, but the question is beyond a simple yes or no
answer. What is probably really behind the question is "Have Biola's values and
commitments changed?"
As we celebrate God's faithfulness to Biola these past 75 years, one facet of that
celebration is this book of essays by our faculty. I thought it might be helpful at
the beginning of the book to answer two questions regarding Biola University:
"What are we?" and "What do we value?"
What are We?
To help us in our search for our identity I start with the following quiz:
Biola University is:
A. [] A Bible institute
B. [] A Bible college
C. [] A Christian college
D . [] A comprehensive university
E. [] A professional graduate school
F. [] All of the above
G. [] None of the above.
Actually, none of the answers are completely correct. We are none of the above,
yet we are part of all of the above . Like the blind men describing the elephant,
your perspective determines your description .
Biola started as a Bible institute, offering Bible courses to help equip lay men
and women for knowing the Word of God and enabling them to communicate it.
Today a student could still come to Biola and selectively choose courses that
would be similar to the quality Bible courses we offered in 1908. However, to say
that we are a Bible institute would not be any more accurate than to say that an
elephant is a trunk.
We also could be considered a Bible college, as our undergraduate program
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meets the qualifications for membership in the American Association of Bible
Colleges. Each graduate must take 30 semester hours of Bible, spend time each
week in a Christian ministry and attend daily chapel. A student could come to
Biola and major in Bible in the undergraduate program and receive similar
courses to what he or she would in a Bible college.
Biola is also a Christian coliege, offering 24 undergraduate majors, far more
than the traditional professional ministry majors such as Bible, Christian
education and music. By having a Christian liberal arts program, Biola qualifies
for membership in the Christian College Coalition.
Yet Biola is more than a Christian college. We could be seen as a graduate
school because of our numerous post-baccalaureate degrees as well as our
professional programs in psychology, theology and world missions. Like the rest
of the descriptions, this is true; but it is not the entire picture.
The Western Association of Schools and Colleges sees Biola as a
comprehensive university because of the diverse baccalaureate and post
baccalaureate programs which we have.
"All of the above" is not completely accurate either, because if you added up all
of the above, it still would not equal Biola. There is a synergistic effect involved
that makes Biola far greater than the sum of its parts.
What are we? Biola is all of the above yet far more than all of the above. Biola is
a Christian university. By a Christian university we mean an institution of higher
education dedicated to teaching universal knowledge within the framework of a
commitment to Jesus Christ and a commitment to His Lordship.
How does this identity of Biola University as an institute of higher education
dedicated to teaching universal knowledge actually work out today? What shape
has Biola taken?
Four-in-One
Under the capable leadership of former president J. Richard Chase, the
foundation for the university model was laid. This was completed in the fall of
1983 when we started the semester with our four schools in place, all with both
undergraduate and graduate programs.
The School of Arts, Sciences and Professions has most of the undergraduate
programs, and currently has the following majors: art, biological science,
business administration, communication, education, English, history,
humanities, mathematical and computer sciences, music, nursing, physical
education, physical science, public administration, recreation and camp
administration, sociology and social science.
The other three schools add the undergraduate majors of Bible, Christian
education, psychology and intercultural studies.
While many of these clearly do emphasize professional skills, they are all built
on a strong commitment to a liberal education. Biola is not just preparing
students to make a living, but to know how to live. We want our students to
become, as Holmes so aptly puts it, "rational, historical and valuing people" (The
Idea Of A Christian College, pp. 37-41).
In order to educate for the totality of life, the broad perspective that a liberal
education brings is essential. With the average person changing careers three
times in a lifetime, a narrow professional track can be deadly. In an article, "Why
Business Needs the Liberal Arts" by Roger B. Smith, chairman and chief
executive officer of General Motors, he said:
To the casual observer it might seem that a large manufacturing company like
General Motors would have very little use for liberal arts or people trained in
them. Nothing could be further from the truth. ("Why Business Needs the
Liberal Arts," National Forum: Phi Kappa Phi Journal, third quarter, 1982,
p. 35)
Smith goes on to examine in detail that "The greatest asset that people with a
liberal arts background can bring to business is their ability to learn new skills"
(p. 36).
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The problem in the past few years has been that such lofty statements by
chairmen of boards have not trickled down to personnel directors. However,
encouragingly enough, this seems to be changing, as preparation for life and the
preparation for work are both being accepted as being important.
Biola University is committed to an integration of general education and
vocational education in the undergraduate programs. However, there is another
integrative force at work at Biola. This is our commitment to the Word of God and
the Lordship of Christ. This biblical world view is at work throughout the general
education and vocational education we offer. It is also evident with the strong
emphasis in the curriculum of Bible courses. Every baccalaureate graduate takes
30 semester hours of Bible. In addition, the chapels, special week-long
conferences and Christian ministries all contribute to this biblical worldview.
The Bible is meant to have a living, dynamic impact on our lives. We believe
that learning cannot be isolated from values. As Richard L. Morrill has stated:
"The mission of American colleges and universitites has been strongly shaped by
a historical commitment to moral education" (Teaching Values In College, p. 1).
This link between intellect and character is best established, we believe, by a
biblical worldview. It is the cement which holds together all we are trying to
accomplish in the undergraduate program.
The integration of faith, living and learning is not a symbiotic relationship. It is
an integrative relationship, each part of the other and all working together to
accomplish our purpose.
Before leaving the undergraduate aspect of Biola today, mention needs to be
made of Biola's keeping up with the changes in technology to accomplish these
purposes. In 1982/83 a $2 million commitment was made resulting in the first
part of our comprehensive information system. This first phase has included the
purchase of minicomputer systems-a Digital Equipment Corporation's VAX
11/780 and a Hewlett-Packard 64. This project included a 10,000 square-foot
specialized facility for faculty, staff, CPU room and student labs holding 24
microcomputers as well as 30 terminals which tie into the VAX system and a
specialized classroom with a projector for terminals or microcomputers. When
the project is complete, it will make the entire campus accessible to the
gathering, storing and use of knowledge to a remarkable degree.
We are all aware that in the past forty years there has been an explosion of
knowledge in every field. As a university, Biola is in the knowledge business.
Through computer technology we have entered into a new era of being able to
access and use that knowledge, and to do this for the glory of God.
For example, because of the coming of Dr. Jay Shanor to the Biola faculty we
can access from an office at Biola the Thesaurus Linguae Graecae (TLG) program
at the University of California at Irvine. The TLG will have every Greek word
from 900 B.C. to 600 A.D. in its data base. We will be able to get a printout at our
campus in La Mirada of a particular Greek word in any tense or mood or
particular usage any time during that 1500-year span. What a marvelous tool
this is for studying Greek. Biola is the place in the United States to study New
Testament Greek under professors who hold to the inerrancy of Scripture.
The art, music, nursing, English, psychology and history departments are
using the computer center, not just business, mathematics and computer
science. There will not be a single department which will not be enhanced by the
computer center.
While our values have remained the same in Biola's long history, the
comprehensive information system project is a good example of how
methodology can change while values remain the same, as Biola is committed to
staying abreast of all such changes that can enhance our basic purpose.
Besides the strong undergraduate programs, Biola University is committed to
meeting the needs of the Christian community and the world through its effective
graduate programs.
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Arts, Sciences and Professions
In the School of Arts, Sciences and Professions there are four masters
programs. The Master of Arts in marriage, family and child counseling offers an
interdisciplinary program designed to prepare students for the role of a
professional marriage, family and child counselor. This program has been
designed to meet the academic standards in the State of California for obtaining a
license as a marriage, family and child counselor.
The Master of Arts in Christian school administration is designed to prepare
administrators for Christian schools. It has been developed with the assistance of
an advisory committee of Christian school leaders to meet the specific needs of
their institutions.
The Master of Arts in education is designed to strengthen the capabilities of
teachers. It is a good example of Biola's recognition of and commitment to
continuing education.
The Master of Music in church music is one of our newest programs and is a
comprehensive program of both concentrated studies and practical experience,
designed to prepare the graduate student for full-time ministry in music in a local
church. Here again, Biola is responding to the felt needs of the Christian
community where it serves.
Talbot
The second of our four schools is Talbot Theological Seminary and School of
Theology. While Talbot Theological Seminary came into being in 1952, the
merger of the graduate and undergraduate programs in theology and Christian
education became a reality in the fall of 1983. During these 32 years of its
existence, the seminary has grown to well over 700 students and is fully
accredited by the Association of Theological Schools.
Besides the standard seminary training leading to the Master of Divinity
degree, this school also offers Master of Arts in ministry, biblical or theological
studies, Christian education and marriage and family ministries. A master in
Theology is also offered as well as the very popular and rapidly-growing Doctor of
Ministry program.
Talbot's strengths lie in its commitment to the inerrancy of the Word of God
and the practical application of that Word in ministry. Talbot definitely and
positively affirms historic orthodoxy in the framework of an evangelical, pre
millennial theology which is derived from a grammatico-historical interpretation
of the Bible. It earnestly endeavors to make these great doctrinal truths a vital
reality in the spiritual life of this present generation.
In response to the increasing demand of the Christian community, the
university plans to start offering the Doctor of Education degree in the fall of
1984. This degree is designed to provide its graduates with the academic
foundation, theological perspective and skills needed to be highly competent
professionals in Christian education. Emphasis on the integration of faith,
learning and living is a major focus of the program.
Rosemead
Rosemead School of Psychology became a part of the Biola family in 1977 and
became the first of the graduate schools to follow the university model by uniting
the graduate and undergraduate programs in the fall of 1981. Rosemead is
currently offering the Master of Arts degree in clinical psychology and the Doctor
of Psychology and the Doctor of Philosophy degrees. Rosemead's major
educational distinctives are its strong professional training orientation and its
goal of relating the data and concepts of psychology to those of Christian
theology. The Master of Arts degree is designed as a stepping stone for students
going on in one of the two doctoral tracks. The Doctor of Psychology program is
for students interested in pursuing careers in applied areas of clinical
psychology. while the Doctor of Philosophy follows the professional-scientist
training model of most university-based Doctor of Philosophy programs.
In 1982, 1-1½% of all the clinical doctoral graduates in the United States were
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from Rosemead and the clinical doctoral program is currently larger than those
at either University of Southern California, University of California, Los Angeles,
Stanford or University of California, Berkeley.
Rosemead also is making a broad contribution to the integration of psychology
and theology with the publication of the Journal of Psychology and Theology.
Nineteen eighty-two saw the full accreditation of the Doctor of Psychology
degree by the American Psychological Association and the Doctor of Philosophy
program will be evaluated by the APA in 1984.
lntercultural Studies and World Missions
The newest school to join the Biola family is the School of lntercultural Studies
and World Missions. Founded in the fall of 1983, the school is a vivid example of
Biola's commitment to the communication of the gospel to every people.
Currently the school is offering the Master of Arts degree in Intercultural Studies
and the Master of Arts degree in Missions. The Master of Arts degree in
Intercultural Studies is designed for those anticipating cross-cultural
involvement, while the Master of Arts degree in Missions is designed for those
who are already in an intercultural situation.
We are living in a day of increasing pluralization of society; in the Los Angeles
area there are over 100 distinct cultural groups. While the primary focus of the
School of Intercultural Studies and World Missions is helping to see the Great
Commission accompHshed, a very real purpose is to help prepare every graduate
from Biola University with a cross-cultural perspective. Just as a knowledge of
computers is essential for the eighties and nineties, so also is a knowledge of
cross-cultural communication. In California by the year 1990 less than 50% of
the population will speak English as their mother tongue; therefore, the ability to
understand another world-view and value system is essential. As of this writing,
we are projecting that the Ph.D. in missiology and the D.Miss. degree will be in
place by the fall of 1985. with the first graduates being eligible for those degrees
by 1987 or 1988.
And there you have it: Biola University, four schools in one. Each school
making a very definite contribution in its particular area of effectiveness. Yet
each school impacting the others. providing a synergistic educational model
where the graduate from each school not only receives what that school has to
offer but also receives the impact of the other three schools through their library
resources, their faculties and their students.
In 1908 the Articles of Incorporation states:
... the purpose for which (Biola) is formed is the establishment and
maintenance of a Bible institute for the instruction and training of
accredited Christian men and women in the knowledge of the Word of
God and in effective service for Christ.. ..
Over these 75 years the purpose has not changed, as the 1983 catalog states:
Biola University seeks to instruct Christian men and women in order to
produce graduates who are:
1) competent in their field of study;
2) knowledgeable in biblical studies;
3) earnest Christians equipped to serve the Christian community and
society at large.
In a recent conversation with our former president, Dr. Samuel H. Sutherland,
he said, "I firmly believe that Biola's best days are still ahead."
May God grant this to be so.

Integrating Faith and History
in the Teaching of General
Education Requirements
by Dietrich Buss
Dietrich Buss is chairman of the history department. He received
the Bachelor of Arts degree in education from Biola College, Master
of Arts degree in social science from California University, Los
Angeles and the Doctor of Philosophy in history from Claremont
Graduate School. An Americanist, Dr. Buss is the author of an
immigrant and business biography on Henry Villard. The history
department has faculty specializing in European, American, Asian
and Church history. The structuring of a program integrating faith
and learning, as Dr. Buss' article explains, is one of the strengths
of the department.

General education requirements in United States colleges and universities
have changed drastically since the 1960's. What was a basic core requirement in
the humanities, arts and sciences became a disjointed array of electives by the
mid-70's. While the pendulum has begun to swing back in recent years, the
Association of American Colleges at their annual conference held in San
Francisco in January 1984 labeled the state of general education the "disaster
area" of current higher education.
A local example of major shifts in humanities requirements is California State
University at Fullerton. Here the elimination of history as a requirement for
graduation had predictable consequences. Faculty soon discovered that upper
division students in various majors had large gaps in their understanding of
historical trends. Not only did they fail to make sense of the world beyond their
daily experience, students also were unable to comment intelligently about
larger international events since they lacked perspective on the forces shaping
the emergent future. Interestingly enough, a broad consensus for reinstating a
general education history requirement led to the adoption of 12 semester credits
of history, eight of which are in Western civilization. Such shifts in educational
requirements have occurred throughout the country and from these experiences
has come the recognition that exposure to the common heritage of man and to
the history of Western civilization is an essential if not indispensable part of
education. Without an historical perspective, young people are locked into
contemporary culture and values which cater to hedonistic and materialistic
gratification. Exposure to past civilizations gives opportunity to compare
peoples' values in different places and times and thereby affords opportunity to
bring our own era under critical review. From this vantage point, what seems to
be true is that the study of the past is really quite liberating when compared to
the shackles that bind the minds of those who allow themselves to be subjected
to the tyranny of the present.
A Christian institution of higher learning, however, must strive to go beyond
comparing civilizations and their respective values and bring biblical
perspectives to bear on the subject at hand. The nature of God, truth, justice and
beauty of character must be brought into focus, if integration of faith and
learning is to be realized. Granted, this is not a simple task, especially in a
relativistic age and a democratic society where we are acculturated to believe
that all values are created equal. none are intrinsically more praiseworthy than
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others, and that their ultimate worth is determined by reason of our choosing
them. The fallacy of this outlook, of course, lies in the fact that despite the
spiritual and aesthetic wasteland of popular culture, Scripture makes God's
values normative and teaches that ultimately, "every knee shall bow."
Given these larger considerations, it is well to note that our undergraduate
general education humanities core includes the requirement of four semester
credits in Western civilization and four semester credits in United States history
of government (nursing majors need take only one of these courses). Anyone who
has taught in either of these areas will immediately recognize that a survey of
each of these fields in just four semester credits is no mean feat. What we have
tried to do is to turn these constraints into opportunities. This has been
accomplished, in part, by setting new objectives for the program: Combining the
study of man's past with a search for an evangelical response to a variety of
problems, some social, others cultural, political and philosophic. To implement
this goal of integrating history and faith, we have retained an historical and
chronological survey, for students need to have a basic fund of information about
the past. Then we have structured a one-hour-per-week discussion section of
approximately 15 students each for probing specific issues of faith and values
that not only relate to the era under consideration that week but which also touch
contemporary life. In this way our history survey students are given an overview
of the past where they are confronted with other times and places and in the
course of the semester become acquainted with competing social, economic,
religious and philosophic systems. The weekly discussion section, then, gives the
additional opportunity to probe ideas, develop critical thinking skills and relate
as well as clarify ideas in the framework of Christian faith and values.
In developing this approach to historical studies, the department had by 1980
moved to the format of three hours of lecture and one hour of discussion per
week. No suitable work on evangelical concerns geared for either Western
civilization or United States history was available. To fill this void, Professor
Leland Wilshire in the spring of 1980 began to work on a book of readings, The
Three Eyes, that structures 14 problems in Western civilization (one for each
week of the semester) and exposes students to a variety of perspectives on the
topic from primary and secondary sources. Each problem arises out of the
historical setting, but is also a contemporary evangelical concern. Some
representative issues are: "How is a Christian's History Different?," "War and
Peace in the Ancient World," "Rule and Community in the Early Church," "The
Medieval World as a Christian Civilization," "The Reformation and the Power of
Technology," "The Idea of Progress in Early Modem Europe," "Imperialism and
Collectivism in the Modem World." Through reading, reflection and discussion
of these issues, our students begin to explore the relationship of their Christian
faith to the developments in the larger world of the past and the present. We feel
this is a significant way of broadening their horizons and making them aware
and sensitive to the issues which confront the world that lies beyond their day-to
day experience. This approach also recognizes the fact that their minds matter;
while reason does not become the measure of all things, our students are
challenged to relate their Christian faith and values to the issues facing the
contemporary world.
By means of this integrative approach, our young men and women are not
simply given the "Christian view"; rather, the various readings suggest a variety
of interpretations and by weighing these in open discussion, they gain new
insights and arrive at conclusions based on reason and evidence. Hopefully, this
method spills over in helping them solve problems in other areas of their lives.
Historical studies approached in this way sets in motion a dialogue between the
past and the present. Studied in isolation, the past can indeed inform, but for
most freshmen and sophomores it will remain largely a "dead past." However,
by raising issues that require an historical perspective and in bringing those
issues under the search-light of scriptural injunctions and values, students are
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challenged to open their minds to truth and to a degree of personal commitment
in their understanding of that truth. Approached thusly, students entering the
gateway of history are informed about the past and are challenged to think and
live out their faith in a society of pluralistic and increasingly secular values.
It needs to be stressed, too, that the past is not simply a tool for dealing with
contemporary concerns. For the Christian, time is part of God's creation. The
actions of men as well as their thoughts and motives are part of the structure of
reality that cannot be destroyed or denied even in an Orwellian age. If men are to
stand in judgment before the Creator of the universe for the deeds done in their
bodies, then there is a chain of reality linking the past, present and future. God
himself as Creator will preserve this reality until the consummation of all things.
In thus studying the past as best we understand it and from that vantage point
dealing with contemporary concern, we try to convey that the future is open and
invites our participation in concert with Him who holds the future. This approach
to historical study, we believe, makes for a tempered outlook and worldview that
is neither paralyzed by contemporary ills, nor is unrealistically optimistic about
the chances of resolving the world's dilemmas be they depletion of renewable
resources, distribution of food supplies or the potential of nuclear war. Hopefully,
the integrated approach of studying the past will result in our young men and
women becoming aware of the limitations of purely human efforts and will lead
them to prayerful reliance on God in venturing out confidently under His
enabling to bring hope to the hopeless and devise solutions where others see only
problems.
Lest it appear that our program weighs down these undergraduates with heavy
issues, it needs to be pointed out that they also consider such inviting topics as
"Romantic Love in Medieval Culture," take a trip back in time to experience the
opulent life of the Romans at Pompeii as depicted at the J. Paul Getty Museum in
Malibu and see a series of dramatic films that Professor Robert Harrison, in good
humor, has organized under the rubric "History Goes to the Movies." Historical
study like life itself, we believe, should be taken seriously, but would be dull
without its lighter moments.
The United States history counterpart of lectures and discussion similarly
structures readings on 15 issues in my work of edited articles, Christian
Perspectives on the American Past. Beginning with the Puritans and moving to
our time, sophomores are exposed to a number of problems including: "Liberty
and Authority in New England," "The Christians and the American Revolution,"
"How Christian were the Founding Fathers?" "Millennialism, Missions and
Reform in the Age of Jefferson," "Theodore Weld: The Christian and Social
Concern," "Darwin's Influence and Legacy," "A Debate on Non-resistance
Versus the Just War," "The Christian and the State of America."
In thus integrating faith and learning. we do not downplay other themes be
they social, intellectual, diplomatic or constitutional history. Rather, we attempt
to familiarize students with evangelical concern in American history. In the
process these undergraduates gain insight into their country's spiritual heritage.
This approach sets up a dialogue between the past and the present, so that when
students study liberty and authority in Puritan New England, they also reflect on
this tension in contemporary society. Likewise, the Christians taking sides as
both Whigs and Tories during the Revolution will lead to the probing of principles
that should guide our political decisions. The heightened sense of Millennial
expectations in early nineteenth century will bring about a recognition of this
perennial Christian hope. The study of abolition highlights Christian social
concern; the rise of pragmatism gives opportunity to reflect on the absolutes of
Christianity.
This approach in integrating faith and history leads to the sharing of new
information about the nature of the Christian's influence in America.
Furthermore, this information raises contemporary issues that call for an
evangelical response. During the course of the semester, students address seven
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of the issues in the form of essays. These are graded for form and content and
help our students to think critically about the issues in preparation for
discussion.
The goal in integrating faith and learning as discussed here, we believe, is a
significant way of breathing life into historical study. Our aim is to attune
collegians to man's heritage, and then using history as a bridge to give them
perspective, bring them to consider a series of concerns in the contemporary
world that challenges them to formulate an evangelical response. In thus
structuring issues that harness their minds and faith in the classroom, we believe
our students are exposed to a model for confronting issues oflife both now and in
the future.

Finding Spiritual Roots:
Undergraduate Church
History at Biola University
by Leland Edward Wilshire
Leland Edward Wilshire, Th.M., Ph.D., is a professor of history at
Biola University. Before coming to Biola in 1979, he was a faculty
member in The Graduate Theological Program for Parish Clergy,
Charis Center, Moorhead, Minnesota, and an adjunct faculty
member, department of religion, Concordia College. He has also
taught at Wagner College, New York City (1967-1972) and at the
University of Southern California (1962-1967). He has also
pastoredchurches in Los Angeles (inner city), New York City and
Minnesota. Dr. Wilshire has published in a number of
international scholarly journals along with a book published by
the University of Salzburg, Austria. Here at Biola, he has been
involved in a series of cross-listed and interdisciplinary courses.

"When did the Church begin?"
That question seemed a good way to begin an undergraduate course in church
history at Biola University.
A student hand waved for recognition.
"The Church began in 1970!"
The class was hushed and I paced a few more steps for effect.
"Why 1970?" I asked.
"Well," the student went on, "1970 was when my local independent church
was established. We broke off from another church that was apostate. We are the
only true Church. All other churches in the past have been apostate or else this
series of separations would not have occurred. We, the true Church, were
organized in 1970. Thus, this is when the Church began."
This actual classroom dialogue, which at the time prompted a lively debate, is
symptomatic of a larger challenge that I find teaching church history on the
undergraduate level at Biola University. How do Evangelicals respond to the
matter of church history? Is it an embarrassment? We are positive of the value of
biblical studies and eagerly broach such topics as "Man, Sin and Salvation." We
even do a little study of biblical ecclesiology. The stickler comes when we face the
Church in history. Should we let our doctrine of ecclesiology interact with the
actual manifestations of the Church in history or conveniently let the matter
alone? Does our ecclesiology support the "1970" date for the beginning of church
history or should we let church history go back to Pentecost and then trace it
through the "rough and tumble" of almost 2000 years of history?
It is the facing of this issue that makes the teaching of church history on the
undergraduate level at Biola a fascinating experience. One can (and should) leave
the more intensive "learning" of church history for the year or two of required
seminary church history courses where, one would hope, the more mature
students have already resolved this issue to their satisfaction. In my
undergraduate responsibilities at Biola University, I am responsible to teach a
one-semester, three-unit, upper-division course in church history (BHIS 321).
Although a massive study of church history is impossible, one can, along with a
creditable touching of the "highlights" of church history, grapple with this more
preliminary issue: Why relate to church history? What is the relation of the
Evangelical to the tradition of the Church throughout the ages?
One thing I have learned is that I cannot force my students into an appreciation
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of church history. I cannot say to them, "You will like church history, whether
you want to or not!" No, I must create an environment oflearning where they will
realize that they are a part of church history and church history has relevance to
them. The nickname I give to this experience is "finding spiritual roots." If it
were not for other members of the Church, both in the past and in the present,
the student and I would never hear the gospel or find fellowship and ministry in
the Church. Then comes a slow dawning among the students that they are a part
of church history, that they have "spiritual roots."
This voluntary "finding of spiritual roots" is done in three ways within this
Biola undergraduate church history course. First, we spend time with the
doctrine of ecclesiology as it interacts with the actual historical manifestation of
the Church. Second, we become acquainted with representative Christian
believers and group movements within church history and how they relate to an
Evangelical today. Finally, the students are given two personal research
assignments which make them struggle with the "rootage" themselves.
At the beginning of this course, we spend time dealing with the doctrine of
ecclesiology as it interacts with the historical manifestation of the Church. A few
students have had the senior level Bible course titled "Interpretive Systems and
the Church," but most of the students schedule the church history course before
their senior-level ecclesiology course. It would be ideal if they could get a
grounding in the biblical doctrine of the Church before they see how it interfaces
with actual historical realities. This particular progression of courses, however,
does not seem feasible at the present time. Because of this situation, we must
proceed with what little knowledge the student has of the biblical concept of the
Church.
Out of their knowledge of biblical ecclesiology, the students interact with eight
conceptual models of the Church as both a theological and a historical entity:
(1.) The unchanging, traditionalist view. "The Church has never changed."
(2.) The Cardinal Newman modification of the traditionalist view to allow for
development within the tradition.
(3.) The "later birth" view of the Church (thus my student with his 1970 date).
(4.) The "death" of the Church view. This view posits that the true Church ended
at some time in history. To some proponents of this view, this demise happened
at the end of the New Testament era or when the "Institutional Church"
vanquished the "Church of the Spirit" (so Harnack).
(5.) The "resurrected" view of the Church. The Church was alive, for instance, in
the Early Church, died during the Medieval Period and then was resurrected
during the Reformation period. This is a commonly held view but there are wide
disagreements between Baptists, Calvinists, Lutherans and various
repristination groups as to when and among whom this "life/death/resurrection"
took place.
(6.) The "dialectical view" of Walter Bauer in which orthodoxy and heresy
constantly reverse themselves throughout history and thus the "true Church"
comes and goes as this dialectical process takes place.
(7.) The "paradoxical" or "hidden" view of church history. Either the "true
Church" is hidden or the "true Church" is carried along paradoxically by
heretical groups outside the "Great" Church. This view either makes the study of
church history impossible or controlled by some special spiritual indicator to
reveal which "heretical" group actually carried "true" Christianity.
(8.) A "core" view in which there has always been a "true" Church even though
encapsulated from time to time in false or non-evangelical accretions. An able
defense of this view can be found in H.E.W. Turner's The Pattern of Christian
Truth which was written in response to Walter Bauer's Orthodoxy and Heresy in
Earliest Christianity.

Within the class the students wrestle with these alternatives. A few students
choose the "resurrection" view. Some opt for the "paradoxical" or "hidden"
view. One or two hold out for one or more of the other views. The majority of the
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class, however, slowly begins to argue for the "core" view. There comes a
growing consensus that God's Spirit continually works in the Church. Because of
the working of the Holy Spirit there have always been evangelical believers who
have shared the faith, enjoyed fellowship, structured an organization and
entered into mission. From generation to generation there has been the sharing
of the Christian faith which, through the work of the Spirit, has brought men and
women to a "saving faith" and added to the Church. There has always been a
"chain of witnesses," a long "spiritual root" of witnesses and converts from
Pentecost to the present day. This is not to say that there have not been heresy,
apostasy and spiritual deadness which, at times, have pressed and pulled against
this evangelical witness. These accretions and pressure, however, have never
totally extinguished the "living fire" of the proclamation of the Gospel of the
Church, the "people of God," throughout history.
It is interesting to note that as this interpretation is appropriated by the
students, the study of church history becomes an exciting and personal means of
discovery. One feels that among the students the words of the Apostles' Creed
slowly begin to be personally appreciated: "I believe ... in the holy Christian or
catholic Church, the communion of saints ... "
The second avenue of study in our Biola University undergraduate course in
church history is the study of representative Christian believers and theological
movements within church history from Pentecost to the present and how they
relate to the Evangelical today. Within the time constraints of a one-semester
undergraduate course, we can only deal with the "tip of the iceberg," but even
this cursory study has value. The course gives the student the framework for the
more-detailed seminary course. For those not going on to seminary, this may be
the only exposure to church history they may have in their training. It is these
students that concern me the most and I feel constrained to present the finest and
most complete survey possible. The course is divided into four sections (The
Early Church/The Medieval Church/The Reformation Church/ The Church in
Modern History). Because the last two sections of the course cannot adequately
cover even the major movements of the complexity of modern history, I have
developed, through the history department, a second senior-level seminar titled
"The Evangelical Tradition" (BHIS 460). During interterm, 1984, this course was
cross-listed with a Talbot Seminary Church History Research Seminar (TCH
718). Modern Evangelicalism has never been adequately represented or studied
as an entity and this course does some exciting exploratory work.
A few months ago, I received an international airmail letter from a Biola
alumnus and a former student of my church history course. He had, upon
graduation, immediately gone on the mission field. He wrote to me thanking me
for all he had learned in the church history course and then went on to explain
that, upon his arrival in Africa, he had been given the responsibility by the
mission board to teach church history to African nationals in a Missions Training
Institute. He felt overwhelmed by the responsibility but remembered that he had
taken along his notebooks from Biola. He recounted how he opened up his
church history notebook and began to give them point by point what was
contained in it. He recounted how well the notes were received by the African
nationals. The student was especially pleased by the positive and affirmative
nature of the material as he had a wide variety of denominations and
ecclesiological traditions represented among his African students. They too
began the process to find their "spiritual roots."
At present we use two books in the Biola University undergraduate church
history course: Eerdman 's Handbook of the History of Christianity, edited by
Tim Dawley and Creeds of the Churches, A Reader in Christian Doctrine from
the Bible to the Present, edited by John J. Leith. The Eerdman's Handbook is
somewhat difficult to use because it is an edited text of contributed articles which
vary somewhat in quality. The book has, however, a positive, universal scope; it
is scholarly enough for a college audience and is written from an evangelical
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standpoint. It is also concerned with Christianity and the Church throughout the
world and contains material on Christians and the Church in Russia, the Orient,
Africa and South America.
The undergraduate church history course does not allow time to delve deeply
into historical theology. But by using the Leith Creeds of the Churches book we
are able to do some creedal analysis starting with the New Testament
affirmations and confessions, progressing throughout the great Creeds of the
Church and ending with such statements as the "Faith and Message" Statement
of the Southern Baptist Convention of 1925, the "Third World" Creed of the
Batak Church (1951) and the Presbyterian Confession of 1967. Along with this
creedal analysis laying a groundwork for the later study of historical theology, it
also helps the students with their own personal projects and the establishment of
their own personal confession of faith.
As we follow church history up to the present day, it gives me the opportunity
to share my own background and pastoral involvements. The students are
keenly interested in the contemporary theological configurations and my own
experience helps as we share these issues together. Growing up in the Lake
Avenue Congregational Church, I was brought under "care" and later ordained
by the Congregational denomination (now United Church of Christ). I did my
graduate work in church history (Th.M.) under Dr. Geoffrey W. Bromiley, an
evangelical Anglican. My doctorate (Ph.D.) at the University of Southern
California dealt with the role of the Medieval Church in political and spiritual
renewal in the 13th century. During my doctoral training, I was the pastor of a
multi-racial church in the inner city of Los Angeles. Upon the completion of my
doctorate, I accepted the position of assistant professor of medieval and
reformation history at Wagner College, New York City. I was in a unique
situation where I taught reformation history from a "Reformed" theological
position in a Lutheran School. While I was in New York, I was also called to be the
pastor of the Immanuel Congregational Church which has a dual affiliation not
only with the Congregational denomination but also with the Evangelical
Covenant denomination. In 1972, we moved to a Minnesota town of 300
population where I was the pastor of a rural parish that served not only
Congregationalists but also Baptists and Presbyterians. I was also a team
minister in a larger parish which included two Methodist Churches. During my
years in Minnesota, I was also invited to be a graduate faculty member in The
Graduate Theological Program for Parish Clergy, Charis Center, Moorhead,
Minnesota. This was a unique program that granted me adjunct graduate faculty
status at four seminaries. With the approval to teach both Roman Catholic clergy
and religious, I found myself, one year, teaching 30 sisters of the Presentation
Abbey, Aberdeen, South Dakota. I was also invited to develop a unique program
titled "The Development of Religious Community" in the religion department of
Concordia College. The development of this program led me to spend some time
on a Hutterite Community in South Dakota, with "Daystar" -an urban
Charismatic community-and among the brothers of St. John's Abbey,
Collegeville, Minnesota. Time is spent in class sharing together the role of the
Evangelical in these and other contemporary institutions and movements.
The third way that is used to "find spiritual roots" in this Biola undergraduate
church history course is two personal research projects required of the students.
The students have found these reports invaluable in their own development and
come to my office at the end of the semester asking, if not demanding, the return
of their projects.
The first of these projects is titled "My Spiritual Roots" or "My Spiritual
Heritage." The student begins with his or her own spiritual experience. They
then are instructed to tell of the immediate person, movement or church that
helped to bring about this conversion experience and spiritual growth. The
student is then asked to try to trace the spiritual background of this person,
movement or church. (The idea for this type of project came from seeing Dawson
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Trotman, many years ago, standing before the large stone fireplace in the lodge
at Forest Home and tracing back stone by stone, a line of spiritual testimonies
and conversions that were in back of his own personal conversion.)
This project has become a revealing experience for many students. Although
the majority of students would not go as far as my" 1970" student in his view of
the shortness of church history, many of them suffer the "bondage of the
immediate." They have given no thought to "spiritual roots" or their reliance on
a long chain of Christian witnesses. Many students tell me of the difficulty they
have of remembering who it was that "brought them to the Lord." Not only is
this act of remembering refreshing to the student, but many spiritual friendships
are renewed as these individuals are contacted by the student to learn about their
own spiritual history. Students tell of grandmothers who become excited in their
remembrance of a person or group who witnessed with power to them many
years ago in their past. Students also tell of former Sunday school teachers who
cry on the phone upon hearing a word from a student whom they had had in a
rambunctious sixth-grade class and who had raised their hand during an
invitation.
A few students have difficulty here. One young man came to me stating that he
did not know who it was who brought him to the Lord. He was from an island in
the Caribbean. A traveling evangelist had set up a tent to have evangelistic
services. My young friend had resisted all attempts to come to the meetings but
slipped under the tent during the last few minutes of the last meeting. Convinced
of sin, he spent much time in his conversion prayer. When he arose from his
knees, the evangelist was gone and the tent was being taken down. He came to
me troubled that he did not know the name of the evangelist and that he felt he
had no "spiritual roots." I counselled him to write a paper on others who had
later helped in his spiritual growth and maturity. The real impact of the project,
however, comes to those students who are able to go back beyond one or two
"spiritual" generations. They become intently interested in church history and
become excited when what they have researched comes up later in a classroom
lecture.
It has been an interesting experience for myself, as the professor of this project,
to read and analyse these papers over a five-year span of time. Certain patterns
begin to emerge as to the "spiritual roots" of Biolastudents. One dominant trend
is that Biola students are part of the "wanderings of contemporary American
families." Many students, as they were growing up, never were in one spot long
enough for any church or organization to help them develop "spiritual roots." It
is thus a member of their family or a close friend who confronts them with the
claims of Christ. Although there may be a short time of spiritual fellowship with
this person, the family member or close friend departs to go their own way. Some
students speak of para-church organizations that brought about their conversion
experience. Groups like Young Life, Child Evangelism Fellowship or Campus
Crusade are mentioned. But again, when they have "outgrown" this
organization, they find themselves spiritually isolated. A few students speak of
being brought to a decision for Christ by youth groups in local churches. In many
instances, however, this is all the contact the young person has with the
fellowship of that particular church. There is no attempt to bring the person into
a meaningful membership of the church and the person wanders to another
youth group or becomes spiritually isolated as they go on to college or work.
Although this project has been a rewarding exercise for the student, it may also
point to the fact that their lack of a meaningful ecclesiology may come from
sociological reasons rather than theological reasons. They have never
experienced fully the "fellowship" care and nurture of a church or an organized
"body of believers."
The second class project the student is required to do is a paper under the
prosaic title, "My Statement of Faith." The students, however, must go through a
process of personal spiritual evaluation as they approach the writing of their
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own "statement of faith." First, they must read through a number of belief
statements and creeds. They can either use the belief statements found in the
Leith Creeds of the Churches book or belief statements from other churches or
Christian organizations. The number they use is up to the intensity of their
involvement. The student then has to pick three of these creeds or "faith
statements" that come closest to their own theological position. They then have
to write an essay on why they picked these particular three statements. On the
basis of these two preliminary steps, they have to write their own 500-word
"statement of faith."
This project not only gets them to design their own statement of faith (which
many students prize and use later in many situations where the students are
asked to express their faith), but the main focus of the project is on the reason
why the student has picked the three statements that form the basis of the essay.
Some students already come to this assignment with a pre-set theological
tradition. Other students find that they have never really considered what large
ecclesiological tradition they have committed themselves to by their own choice.
Students comment to me, "I didn't know I was really a Baptist," or "I didn't
know how much I valued the Calvinist or Reformed Confessions.'' Some students
find that their three "faith statements" form no distinct ecclesiological pattern.
This assignment, however, gives many students an orientation as to where they
may find further service in the Church. As many students are seeking "spiritual"
homes in denominational or independent churches, this voluntary exercise helps
them in their choice.
The one-semester, undergraduate course in church history at Biola University
has value not so much in covering all of church history (which may be impossible
anyway, or the study of a lifetime) but in the "finding of spiritual roots." An
Evangelical relates to church history because this is where our "roots"are found.
If I can create an atmosphere and structure the classroom learning so that this
voluntary realization takes place, this course has done a service not only to the
Biola student but to his or her future role in the fellowship, organization and
mission of the Church.
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In the opinion of some, the greatest recent tool for New Testament research is a
methodology of critical studies in the synoptic gospels. This writer sees much
greater value in the increasing research potential provided for students of the
New Testament by rapidly developing computerized technology. The following
discussion is designed to provide an overview of some of these opportunities and
what use is being made of them in New Testament research at Talbot Theological
Seminary and School of Theology.
Some of these resources are already paying rich dividends, while others are still
being developed. Some are as yet usable only at a faculty level, while others are
being investigated through combined faculty-student effort. Some range outside
the New Testament into other Greek literature, while others are limited to the
text of the New Testament. Here are a few details about each.
I. Thesaurus Linguae Graecae
The Thesaurus Linguae Graecae project is currently being pursued by a staff
of scholars at the University of California at Irvine. Biola University is the first
outside institution to be given direct access to this unique database which
contains all Greek literature from the time of Homer (c. 900 B.C.) through A.D.
600. Since another essay by Dr. Jay Shanor is devoted to this resource, further
description of it will not be attempted at this point.
II. Project GRAMCORD
"GRAM CORD" is the name selected for a GRAMmatical conCORDance of the
Greek New Testament. For years printed concordances have been invaluable
tools for locating Greek words in all their New Testament occurrences. No such
tool containing various grammatical forms and constructions exists, however. It
is an overwhelming task to search for these by hand. Consequently, no one has
undertaken such a listing to aid the researcher interested in syntactical matters.
With the advent of computer technology the avenue for expediting searches of
this type was opened. Dr. James L. Boyer of Grace Theological Seminary and
Paul A. Miller, a graduate student at the University of Indiana, had a vision for
this opportunity and entered into a cooperative effort to capitalize on it. The
result is a computer program, an associated database and a user manual that are
now being used in institutions across this country and, according to a recent
report, in two foreign countries. The database results from a morphological
analysis and identification of every word in the Greek New Testament together
with various functional descriptions. This information is stored on a computer
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data-storage device and can be accessed by following the user manual
instructions in applying the program possibilities to the database. Project
GRAMCORD has been used on the Biola campus since September, 1982.
The computer program is designed so that those with little or no
understanding of computer operations can harness this technological potential
to look for grammatical forms or combinations of forms and words throughout
the New Testament or in a single book or section of the New Testament. It goes
without saying that the search is accomplished in a small fraction of the time it
would take to find the material through a manual search. A recent report from
Cambridge University illustrates this speed: the Greek New Testament was
searched and all the examples of the aorist infinitive followed by a double
accusative object were located in one minute and fifty-seven seconds.
A variety of commands in the GRAMCORD program enables the searcher to
probe the GRAM CORD database for nearly any situation that he might conceive.
The Greek preposition eis followed by the article to and an infinitive, all nouns in
the masculine singular nominative case, a combination of a feminine singular
article and noun plus a combination of a masculine singular article and noun, a
list of all active, middle and passive infinitives, a combination of the verb eimi
with a participle-these are typical of what GRAM CORD can find in a matter of
minutes.
In addition to the capabilities of GRAMCORD itself. the Talbot copy of the
program and database has been rendered much more accessible to the campus
community. George Shearer, a Talbot Master of Divinity student, has spent
many volunteer hours developing auxiliary programs to make the system much
more "user friendly." As a result of his efforts, with practically no assistance, a
beginner can take advantage of a research opportunity that is unparalleled in the
annals of New Testament research until the last decade or so.
At the time of this writing, GRAMCORD is being transferred from Biola's
Hewlett Packard 3000 system to the new Digital Equipment Corporation VAX
11/780 system which will be used for institutional research purposes. Quite
recently GRAMCORD has also been run on microprocessors (i.e. personal
computers). It is only a matter of time before this capability will also be
widespread on this campus.
III. Friberg Database
Barbara and Timothy Friberg, missionaries to Southeast Asia, associated with
Wycliffe Bible translators, developed a database consisting of a "tagged" Greek
New Testament while Timothy was a candidate for a doctorate degree in
linguistics at the University of Minnesota. "Tagged" means that every word in
the Greek New Testament has been assigned a "grammatical tag" to identify
what part of speech it is and to give other identifying features of the word. This
computer-stored database was designed to enable Friberg to complete a doctoral
dissertation on word order in the New Testament.
When news of this database was circulated among Bible scholars, requests for
copies began to pour in. Baker Book House heard of it and decided to publish the
Fribergs' work in several formats. The first of these, Analytical Greek New
Testament, appeared in 1981. Three more products of this research are yet to be
published: Analytical Concordance of the Greek New Testament: Lexical Focus
(two volumes), Analytical Concordance of the Greek New Testament:
Grammatical Focus (two volumes) and Analytical Lexicon of New Testament
Greek. All these works will be computer-generated at the University Computer
Center of the University of Minnesota.
What does all this have to do with Biola University? A local microcomputer
vendor has ordered a copy of this database and will provide the necessary
software to make the database accessible to a significant number of faculty and
students who already have their own computers. This "tagged" Greek New
Testament will also be accessible through the central research computer system
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which serves the whole campus.
Material in the Friberg database is quite similar to what is in GRAMCORD. In
fact, a good bit of cross-checking between the two databases has been completed
to improve the accuracy of both . Because of its more recent development, it is
anticipated that the material from the University of Minnesota will be in a format
more in keeping with recent developments in computer technology. If this is true,
it will furnish excellent "raw material" for exploration by personnel at our
institution who have joint interests in computer science and biblical studies.
IV. Exegetical Database
For over 20 years the New Testament department of Talbot Theological
Seminary and School of Theology has been compiling "Exegetical Digests" of
various books of the New Testament, based on an exegetical method
recommended and followed in New Testament exegesis courses in the seminary.
These "Digests" have been much in demand in the student body and among the
alumni of Talbot. Since they are voluminous and since it is difficult to keep them
current so that they reflect new material that continues to be published, it has
become increasingly difficult to put them into printed form.
With the advent of word-processing software programs and their increased
availability, an apparent solution to the difficulty has surfaced. Why not enter
this voluminous material into a computer's data-storage device where it can be
maintained and updated with ease, without the necessity of retyping an entire
manuscript whenever revisions are made? When material is stored in this
manner, it can be edited and re-edited until it is in publishable form. Then it can
be called up and printed for whatever distribution is appropriate.
The process of entering this data has already begun and will doubtless be
accelerated as computer literacy among faculty and students increases.
Production of most of these digests begins at a student-project level, after
students have learned the method of exegesis. They are then edited by an
advanced student who looks for areas where they can be strengthened. Finally, a
faculty member edits them once again to put on the finishing touches. If work at
an earlier stage were put into computer-readable form, it could then be edited in
that form at each later stage. Thereby much duplication of effort and time is
avoidable. With the rapid advances in computer literacy and the rapidly
increasing availability of computer hardware on campus, the implementation of
this process is not far away.
The question may be asked, how does this effort differ from GRAMCORD and
the Friberg database? These databases have incorporated information about
word forms and grammatical features in a manner that has not extended to
interpretive issues of the New Testament text. The goal of this exegetical
research will be to include relevant material based on a grammatical-historical
method of interpretation, the method which is widely recognized as standard in
evangelical circles. The plausibility of compiling such data without human
subjectivity of interpretation dominating the results has been demonstrated
throughout the exegetical digests that have already been published for Talbot
students and alumni. They are being used for a wide variety of purposes and are
sufficiently broad to allow for differing conclusions on debatable issues.
With this kind of resource stored on computer data-storage devices, the kinds
of rapid searches that will be possible stagger the imagination. A list of all the
uses of the objective genitive case has never been compiled, nor has one
containing all the combinations of synonyms in the New Testament. One could
look for all the occurrences of the ingressive aorist tense without devoting an
extensive amount of time to the undertaking. Exegetical digests that are coded
properly could quickly yield valuable information which may be crucial in the
interpretation of passages on which an exegete is working or which may be
critical in further refining correct principles of interpretation.

Computerized Researchfor New Testament Studies

V. Textual Criticism Database
The great number of manuscripts of the Greek New Testament and the great
diversity of readings that they contain have long been a problem for textual
critics of the New Testament. A printed work containing them all is not practical
because the size of such would be excessive. Even if such a work were available,
the meticulous nature of searching for readings supported by various
combinations of manuscripts renders the task humanly impossible-impossible,
that is, until the advent of computer technology. Furthermore, the discovery of a
new manuscript would render such a printed work out-of-date immediately. In
database form, however, such information could be updated any number of
times with minimum effort.
The speed of computer searches and the flexibility of databases will doubtless
affect the field of textual criticism in radical ways. It will prove invaluable in
improving an already high degree of knowledge we have about the exact words
that comprised the original writings as they came from the authors of New
Testament books. For an institution that believes in the inerrancy of Scripture,
including its verbal inspiration, this must rank high in items of interest related to
New Testament research.
Little has been done so far in compiling a database for text critical studies.
Such a project has been discussed on the Biola campus, however, and with the
high level of interest in such scholarly endeavor, the probability of this being
undertaken is extremely good.
VI. Future Anticipations
The above-mentioned items are realities or near-realities in the area of New
Testament research on the Biola University campus. A few other possibilities are
still in the "dream" stage.
Among them is a system for linguistic research called Ibycus. This is a
computer system designed specifically for the purpose of analyzing a language,
any language, no matter what its alphabet. It has been developed by David W.
Packard of the Packard Foundation. It is used in conjunction with the Kadmos
typesetting program which is capable of generating camera-ready copy for
articles or books which contain words written in more than one alphabet. This
system is already installed at a number of major universities throughout the
United States. It is our hope that it will be possible some day for Biola to have its
own Ibycus system.
Another "dream" relates specifically to the field of gospel research. A major
interest of current New Testament scholarship is a meticulous comparison of
parallel gospel accounts of the same event or discourse in an effort to discern
more precisely the interpretive emphases of these passages. As is evident, this
work is very time-consuming. Some computer programming of this kind has
already been accomplished, but needs to be expanded greatly. Our
understanding of this portion of the New Testament can be greatly enhanced if
such a tool for research is made available.
The discussion offered herein is designed to create the impression that we have
barely begun to utilize what is available to us by way of computerized research
for New Testament studies. We are only on the threshold of a new era that is just
beginning to dawn. Just as the printing press opened new frontiers for
circulating and understanding the Bible better, the computer has begun to do the
same.
The beginning made is very small, and other improvements are already in
sight. Right now, for example, new software is being developed which includes
techniques of compressing language data so that much more information can be
filed into a much smaller space. Also, computer hardware of much greater
capacity and with much greater speed is soon to be available. It is already well
within the realm of possibility to construct a manageable database that would
contain everything that is found in GRAMCORD, the Friberg database and the
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proposed exegetical and textual criticism databases which are described above.
Even more impressive is the possibility of having such a single database
functional on a personally owned microcomputer. The probability is extremely
great that as we proceed, ideas for other functions of perhaps greater
significance, ones that have not yet been thought of, will be born. It has always
been this way when a new avenue for learning is opened.
Full speed ahead! This is our intention. The vastness of the undertaking,
however, causes us to reflect once again on our utter dependence upon God.
Regardless of the sophistication of our tools, we can only understand His Word as
He gives us the ability to do so. Furthermore, in the use of these tools we are
limited by what He provides. These things take much personnel and many
resources. He must provide both. And so under His enablement we press ahead
in our effort to train people to serve Him more effectively in bringing glory to
Jesus Christ.

Greek Language Research
and the TLG
by Jay W. Shanor II
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It was during the last decades of the 19th century that Classicists began to give
serious consideration to the creation of an exhaustive lexicon for each of the
ancient classical languages, Greek and Latin. At that time, the discussions
focused on the best method of approach to fathering the approximately nine
million words of extant ancient Latin into one place in a format that would
facilitate later alphabetization and semantic analysis of the material. Since the
estimate of the amount of extant material in ancient Greek was about 10 times
that of the Latin corpus, i.e., about 90 million as opposed to nine million, it was
decided that whatever the approach, the Latin project should be undertaken
first. The intention of this paper is to contrast both the methods of approach
utilized by the Thesaurus Linguae Latinae and the Thesaurus Linguae Graecae
projects and, what is perhaps more significant, the products which have resulted
from each project.
For the Latin materials, the following; method was adopted. Each occurrence of
every Latin word was copied onto a 5" x 7'' card, complete with the "sentence"
context in which it was found in the original work. When every occurrence of
every Latin word had thus been registered on a separate card-the process being
extended throughout the entire corpus of Latin literature up to about 150
A.D.-the resulting nine million cards were manually sorted into alphabetical
order. Only at this point could semantic analysis of the individual lexemes be
initiated. For Latin authors after 150 A.D., the TLL committee determined to give
only representative examples of the words, but not to be all-inclusive, up to
approximately 600 A.D.
The Thesaurus Linguae Latinae Project was officially inaugurated in the year
1893. The initial task of preparing and sorting the nine million cards took
approximately six years and by mid-1900, the actual work of semantic analysis
was ready to begin. After the publication of the first fascicle (A-ABUTOR) near the
end of the same year, it was estimated that the entire project might reach
completion within about 15 years. The work has continued since that time, with
such formidable interruptions as two world wars and a major depression, and
has sustained a level of dedication among its participants that is both a tribute to
them and an indication of the high esteem accorded the Latin project by classical
scholars around the world.
It must be stated here that, owing to the extreme complexity of such work as
this and the high cost of maintaining a competent staff over an extended period
of time, the project has not progressed as rapidly as had originally been
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anticipated. The present estimated completion date, if certain concessions are
made to a less exhaustive approach, is about the middle of the 21st century.
Such is the labor and expense involved in lexicographical research that Henri
Stephanus, sole editor of his Renaissance version of the Thesaurus Linguae
Graecae, was justified in his complaint that the lexicon had cost him not only his
family fortune and his health, but his lifetime as well.
When, in 1972, Dr. Theodore F. Brunner and a few of his associates at the
University of California, Irvine, began to discuss, for the third or fourth time in
two millennia, the possibility of an exhaustive lexicon of the ancient Greek
language, the reaction of Classicists around the world was less than enthusiastic.
Horror stories of past attempts must have run through the minds of many.
Perhaps some reiterated the nearly prophetic words of Professor Hermann Diels,
the great German Classicist of the last century, who, addressing the same subject
(Neue Jahrbuecher, 1905), stated the following:
Anyone who bears in mind the bulk of Greek literature, which is at
least ten times as great as that of Latin, its dialectal variations, and its
incredible wealth of forms; anyone who knows, moreover, that the
editions of almost all the Greek classics are entirely unsuited for
lexicographical purposes, ... will see that at the present time all basis
upon which a Greek Thesaurus could be erected are lacking. But even if
we were to assume that we possessed such editions and collections
from Homer on down, and further that they had all been worked over
and excerpted by a gigantic staff of scholars, and that a great house had
preserved and stored the thousands of boxes of 5 x 7 cards necessary to
record the individual words, whence would come the time, money and
power to sift these millions of cards and bring sense into this chaos.
Since the proportion of Latin to Greek literature is about one to ten, the
office of work of a Greek Thesaurus would occupy at least 100 scholars.
At their head there would have to be a general editor, who, however.
would be more of a general than an editor. And if this editorial cohort
were really to perform its task punctually, and if the Association of
Academies, which, as is well known, has not a penny of its own, were to
raise ten million marks necessary for the completion of (say) 120
volumes; and if scholars were to become so opulent that they could
effort to purchase the Thesaurus Graecae for (say) 6,000 marks-how
could one read such a monstrosity?
Such, I am confident, were the ruminations of the 12-man committee of
international Classicists who were invited to Irvine, California, in late October
1972 to give scholarly direction and, hopefully, a vote of confidence to the
recently-established Thesaurus Linguae Graecae Project at the University of
California. As Professor Theodore F. Brunner, project director, read his
introductory address to the committee, many of them must have been wondering
what new innovations could be produced that would substantially mollify the
harsh realities depicted by Professor Diels in his article of 70 years before.
In fact, there were a number of bright spots on the horizon for lexicography
which were not in evidence when Diels wrote his summary of the situation in
1905. One major development, of which all of the committee members were
aware, had been the appearance of many new and scholarly, critical editions of
classical authors and their individual works. Many of the major texts were now
"suited for lexicographical purposes" (to quote Diels' own words) and many were
in the process of preparation.
A second major development was the advent of the computer to assist in the
initial stage of gathering, sorting and disseminating the raw data. This, more
than anything else, warranted a reexamination of the feasibility of creating a
research tool, perhaps along the lines of the Hamburg TLL, for the Greek
materials. Many felt that it was time, at least, to reconsider the options that were
made available by the developments then taking place in the field of mass data
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collection and manipulation.
A third and obviously crucial factor (mentioned also by Diels) was the matter of
financing. A private donor was willing, in 1972, to make a major financial
commitment toward the establishment of a TLG Project at the University of
California, Irvine, granting assurance that the initial capital for the purchase of
equipment and first-stage data entry would be forthcoming.
What has resulted? As I write this, some 12 years after the conference of
international scholars mentioned above, the TLG data bank now contains
approximately 50 million words of ancient Greek text, representing virtually all
of the major Greek authors to 600 A.D. and most of the minor authors of that
same period. The grant under which the TLG Project is now operating provides
for the completion of all data entry, amounting to about 10 million more words,
by June of 1985. At that point, the Project will turn its attention to research and
to the dissemination of its materials and products to scholars in the field. The
major portion of the material in the data bank has been verified and corrected,
subsequent to initial key-entry, and is now ready, as other duties allow, for
consumption by scholars in all fields.
I have been asked to comment on the implications of the TLG Project for Biola,
especially since we now have direct access to this data bank. I will state what I
consider to be the major ramifications of the Project by relating an incident from
my own background in the field of Greek studies.
When I was contemplating graduate studies in the department of classics at
UCI in 1973, the faculty in that department showed me great consideration by
confronting me with the following: The immediate prospects for a position in the
field of Classics looked far from optimistic. They apprised me of the fact that,
upon graduation, they would do whatever they could to help me find
employment, but that they could offer me no certainty in that regard. They gave
me good advice, as I see it now. I proceeded to enter the program despite this
caveat.
For a number of reasons, I find myself much less hesitant to commend to my
students the field of Classics, and of Greek studies generally, than my professors
were. In one sense nothing has changed in these 10 years since I began graduate
school; in another sense everything has changed. With the presence of such
major new resources as the TLG Project has created-not as a subject for idle
speculation, but as a reality-I believe that I am correct in stating that there is
hardly a piece of literature, hardly a journal article on Greek language, that will
not call for careful reexamination in light of the materials now made available to
us. This is not to say that the world of classical or New Testament scholarship
must be entirely rewritten, but it is true that whereas we have been working in
corners and segments of the Greek material, we can now begin to think in terms
of the whole for the first time. To properly trace the semantic development of a
word, a phrase, or even a group of related words, one must no longer be content
to work from the standard lexica, however commendable or however complete
they have assayed to be.
To give some examples, I would begin by recalling the studies that have been
made of the elusive aorist tense in various periods of ancient Greek. Each of the
better studies has made its contribution to our general understanding and none
is without some meritof its own. What is needed, however, is for a competent
scholar to confront all of the evidence in the ancient sources or, more reasonably,
all of the evidence in some well-defined portion of the sources and to abstract
from that material the systematic approach to the subject that is so wanting. I
could also mention the need of a similar approach to the whole area of conditional
sentences in the Greek materials. Some kind of order needs to be given to the
various, often contradictory, approaches of the grammarians at this point.
Dr. Robert Thomas, in another paper contributed to this collection, has briefly
summarized the kinds of requests that can be made of a computer data bank of
the type created by the TLG Project. Those who have utilized the resources at
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Irvine over a period of some 10 years have frequently been impressed by the
amount of valuable information accidentally elicited in the process of a given
search. Occasionally, for example, one discovers that a particular word or phrase
occurs only at a given position in a poetic line, or that the word about which the
user inquires occurs habitually in a context with one or two others that had not
previously been considered. It is this element of the unexpected in our searching
that has often served as a stimulus to investigation in new areas.
The computer staff at the TLG Project, headed by Mr. William Johnson,
himself a very capable Classicist, is continually expanding the user capability of
the Irvine facility in terms of software. Professor Brunner, the project director,
informed me about a month ago that the system now has the capability of
searching the entire data bank (as much as is now resident of disk) without the
necessity of specifying individual authors in the process. All "finds" in a
particular request are, of course, identified by author, work and line-within-work.
In conclusion, I am sincere in my conviction that the field of Classics and of
Greek studies generally, has, in this decade, had a frontier opened to it that is
comparable with that which this nation in which we now live held out to the
young and adventuresome two centuries ago. There is no longer any need to
search for virgin territory. The Greek instructor in the 1980's can legitimately
seek to inspire in his student that same sense of anticipation and enthusiasm
which characterized those who participated in the taming of this raw, young
nation.
It is safe to say that, in the field of Greek language and literature, including the
language of the New Testament, there is hardly a stone that can safely be left
unturned in the future. We can, I contend, be extremely optimistic in
recommending our discipline to the young and imaginative. If they handle the
field responsibly, both Classics and Christianity stand to gain from their efforts,
but the youth and imagination of which I am speaking are not to be reckoned in
calendar years, of course. Among the 12 men who attended the original planning
conference in 1972, the most vigorous and enthusiastic supporter of the
proposed TLG Project was Professor Bruno Snell, a man well into his seventies at
the time and recognized partiarch of his discipline.
There is certainly no more discouraging state of affairs for the student and for
the mature scholar alike than to survey his discipline and to conclude, however
unjustifiably, that all that can be said has already been said or that whatever he
might say would not improve upon the silence. We are not living in such a time.
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I. Background of the Issues

The rapid sociocultural, technological and moral changes experienced during
the past decade or so have indeed brought psychobiological shock to
comtemporary society, as Alvin Toffler predicted. 1 Change is probably the single
most descriptive word of what is happening now, and it is taking place at an ever
accelerating rate. It is no longer appropriate to speak merely of trends. We must
now think in terms of megatrends, as John Naisbitt does in his book dealing with
futurism from the vantage point of the eighties, as Toffler's book did from his
stance in the seventies. 2
The increasing rate and magnification of changes expected within United
States society, and also in other parts of the world with varying degrees, will
inevitably intensify current issues and spawn new ones. Several decades ago,
some of the current issues were either unknown or so unexpected that they were
relegated to the realm of science fiction. Now such thorny problems as genetic
manipulation and "test-tube" babies must be reckoned with as scientific fact.
Other issues were latent all along and came to the fore, not so much in connection
with a particular stage of technological advancement, but primarily when the
sociopolitical and cultural climate was ripe. A prime example is the women's
liberation movement. Feminism has impacted Christianity (including the
evangelical segment) and theologians are called upon to address the highly
controversial issue of women's role in the home and in the ministry of the church
as well as in secular society. Some problems apparently have existed virtually
from the beginning (e.g .. poverty), and according to biblical evidence (cf. John
12:8) will continue to exist until the end of the present age when Christ returns
and establishes His earthly kingdom.
Perhaps the most extensive challenge that current theologians face concerns
socio-ethical issues that are external to the traditional province of systematics
but still very relevant to Christian theology. Such issues generally fall within the
discipline of Christian social ethics and are well exemplified in the
aforementioned issues of feminism and poverty. The remainder of this paper will
be an attempt to identify and briefly discuss some key current issues in Christian
social ethics.

Faculty Forum

II. Identification of the Issues
The current socio-moral issues facing theological thinkers are
multiplex and individually complex. Any attempt to list these issues must
be done selectively since exhaustiveness is virtually impossible,
especially within the limits of this essay. 3 Also, the content and order of
such a list will vary somewhat with the opinions of the particular
theologian providing the list. With these qualifications in mind, the topics
enumerated below will hopefully serve as an initial agenda of
contemporary socio-ethical problems for Christian theologians to
address.
1. Moral decline. Consciously or unconsciously, people in contemporary
culture are increasingly adopting an unbiblical approach to morality
which may involve outright amorality or some form of relative morality.
Such actual immorality specifically includes sexual permissiveness in all
of its varied forms (fornication, adultery, homosexuality, etc.). In a more
general sense it also encompasses violation of God's eternal moral laws,
especially as given in the New Testament. Dishonesty and lack of
integrity in both private and public life are just two specific instances.
These practices pervade family life, business, politics and other
institutions and activities at every level. The moral-spiritual deterioration
in modern society is certainly one of the most serious challenges facing
evangelical Christianity.
2. Family relationships. Breakdown in marriages and traditional home
life has persistently increased into the eighties with no sign of abatement
in view. The prevalence of divorce, alienated family members and live-in
relationships has almost made these conditions the accepted norm in
contemporary society. This attitude of apathy or even positive approval of
current family conditions has been exacerbated by widespread teaching
that marriage and family have become outmoded institutions for an
advancing culture already "come of age." Christian thinkers have an
opportunity to challenge erroneous ideas of marriage and family life from a
stance that is biblically sound and pragmatically effective.
3. Christian lifestyle. Unquestionably, United States Christians live in a
basically hedonistic and materialistic society. Given such a situation, what is the
truly biblical pattern of life in relation to society, work, leisure and stewardship of
material resources? In relation to economics, evangelical answers to this query
vary from the idea of adopting a radically simpler lifestyle to the idea of at least
maintaining the status quo if not advancing in material wealth and luxury. 4
4. High technology. The boon of the computer age is that generally much more
quantity and better quality of work can be accomplished in much less time. Of
course, Christian organizations and individuals can and are profiting from
modern technology. However, along with the advantage of "high tech"
efficiency, there are the disadvantages of potentially detrimental
psychobiological and spiritual effects. More specifically, they include the
possibility of such harmful results as: ( 1) depersonalization of the individual, (2)
impersonalization in human relationships, (3) proliferation and intensification of
psychosomatic illness and general depreciation of spiritual-moral values. Since
high technology is an inescapable fact of present human existence, Christians
need to know how to function effectively for the Lord-instead of
detrimentally-in a computerized society (cf. Colossians 3:23).
5. Governmental authority. Evangelicals acknowledge the general principle of
Christian responsibility to submit to civil authority at all levels (Romans 13: 1-7;
Titus 3:1-2; I Peter 2:13-20; cf. Matthew 22:21). Furthermore, they understand
that such authority is to be resisted only when it directly conflicts with God's
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authority over His people (e.g., Daniel 3; 6; Acts 4: 19; 5:29). The difficulty comes
in determining when a situation is a legitimate conflict calling for resistance to
governmental authority. This question has been highlighted recently for
evangelicals by Francis Schaeffer's teaching concerning the possible use of civil
disobedience by Christians in appropriate cases. In the case of abortion, he notes
that "at some point protest could lead some Christians to refuse to pay some
portion of their tax money." 5 Others believe that the case would have to be more
explicit for Christians to have the divine right to practice civil disobedience or
revolt against government.
6. Civil rights. The relatively recent civil rights movement has caused
Christians to focus upon issues of just treatment of minority groups, not just in a
racial sense, but also in an economic and social sense. The New Testament is
clear on the principle of impartial practices in relation to others (Luke 6:31).
especially within the local assembly of believers (James 2:1-3; cf. Romans 2:11).
Two particular issues in the area of civil rights may be emphasized for current
evangelicals: (1) the Christian view and practice of interracial relations in the
church and (2) the proper response of Christians to civil rights in society as a
whole, including the lurking danger of reverse discrimination.
7. Economics. The theoretical issue in economics concerns the question of
biblical teaching on economic structure. The spectrum runs from fully free
enterprise or laissezjaire capitalism to Marxism. Related questions are: ( 1) Is
there a single "right" Christian economic structure taught in Scripture, or is
Scripture unclear on this issue? (2) Does Scripture give guidelines for Christians
to live effectively under any type of economic system, and if so, what are those
guidelines? (3) What is the correct Christian evaluation of liberation theologies,
especially as they are being applied to emerging third world countries? (4) Does
economic inequality call for redistribution of wealth, or is the former situation at
least to some extent the expected and proper state of affairs according to
Scripture? In view of these questions, it should be noted that recently there has
been strong assertion that the Bible does teach private enterprise and that
socialism or Marxism are extraneous to Scripture and erroneously superimposed
upon it. 6
Within the general capitalistic system of the United States, Christians must
address the problem of relationships between management and labor. And from
a personal and practical standpoint, evangelicals need to continue to enunciate
biblical principles for Christian business practices and handling of personal
finances.
8. Ecology. Since "the earth is the Lord's, and all it contains" (Psalms 24:1),
Christians have a responsibility toward the earth as the environment and the
origin of natural resources for human existence. On the one hand, Christian
theists are faced with influential ecologists who have proposed pantheism as the
best philosophical basis to promote serious concern for the environment and its
use. 7 On the other hand, large segments of society would like to take a virtually
unrestricted approach in the use of the natural environment ("rape nature"
outlook), regardless of future consequences. The evangelical theologian needs to
establish a biblical view of nature as a creation and stewardship from God so as to
avoid worshipping nature as a sacred object (cf. Romans 1:18-25) and yet make
intelligent use of the earth's resources so as to provide for both present and future
human needs within the divine purpose (cf. Genesis 1:26-28; I Corinthians 7:31).
9. Legal system. Evangelicals are definitely becoming more involved in the legal
system, especially at the national level. This change can be seen for instance in
the establishment of the organization, the Moral Majority. Accordingly, the
question of what legislation evangelicals should support and how best to support
it has gained in prominence. In addition, there seems to be a growing evangelical
sensitivity to legislative and judicial decisions concerning laws and rulings
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respectively as to whether they are favorable or unfavorable to evangelical
Christianity (e.g., possible legislation removing non-profit status of religious
organizations and the Supreme Court's ruling on the abortion issue).
A more specific issue within the legal system is penology. This problem is very
current, critical and multifaceted as several questions indicate: ( l) Is capital
punishment right or wrong? (2) Is incarceration the best form of punishment? (3)
Is the main purpose of imprisonment rehabilitative or retributive or both? (4)
What should evangelical Christians do to help bring about prison reform,
equitable administration of criminal law, alleviation of overcrowded conditions
in prisons and effective Christian ministry to prisoners?
10. War. The current discussion about nuclear freeze has again drawn special
attention to the question of a Christian viewpoint of war. Throughout church
history there have been representative Christian groups on both sides of the issue
of participation in war: the activists and the pacifists (and different gradations
within both categories). During the past several decades there has been a
continuing buildup of nuclear arms by the two superpowers as well as by lesser
powers more recently. The potential move beyond conventional warfare, with its
own massively destructive capabilities, to nuclear warfare, with its possible total
annihilation of humanity, has definitely affected attitudes toward war. Many
Christians have joined the call for nuclear freeze and even disarmament if such
arrangements can be properly negotiated. Other Christians believe that
maintaining of at least parity in the arms race is essential to safeguard the United
States against the alleged untrushworthy leadership of Russia. Moreover, it is
argued that a strong defense is necessary to protect freedom in the United States
and in other non-communistic countries. Such freedom in turn is viewed as
essential for the United States to carry out its strategic role in world missions.
However, Christian "freezeniks" believe that without a halt in the nuclear arms
race there is too much likelihood of such extensive destructive power that there
would not be any humans left to be ministered to or to minister. Again, the
former group of Christians believe that strong nuclear defense is the only way to
keep the United States free from Russian takeover.
11. Censorship. In response to the vivid portrayal of sex and violence through
the mass media, Christians are asking what can be done to stop the presentation
of such morally degrading material. It is a delicate task to resolve the problem
because of the need to halt the unwholesome expression of obscenity,
pornography and violence without violating the liberty of freedom of speech,
press and expression. Some Christians also feel that it is entirely inappropriate to
impose Christian standards upon a basically non-Christian, secular society.
Those who do believe that Christians should attempt to help effect censorship
over society face the controversy about the proper method and the extent of
Christian influence in censorship.
12. Feminism. The Christian church has not escaped the influence of the
women's liberation movement. Christians are also having to reconsider the role
of women in the labor force, in the home and in the marriage relationship as well
as in the church. Realistically, this is a volatile issue among evangelicals and
opinions vary widely among Christian scholars as to biblical teaching concerning
women's role in modern society and in the Christian community. The Equal
Rights Amendment expresses many of the feminist proposals for treatment of
women in society, and most of these proposals appear contrary to the biblical role
for women. Other ERA proposals, such as parity in pay for women doing the
same or similar jobs as men, evidently have some merit.
Determining the biblical position on women's role in every major relationship
of contemporary life is of foremost importance. Yet, maintaining such a position
will doubtless become increasingly difficult as the gap between societal views
and biblical views widens.
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13. Arts and aesthetics. A continuing task confronting evangelicals is the
development of a philosophy of the arts and beauty in terms of appreciation,
production and usefulness. More specifically, what are the proper ways the
Christian can participate in artistic creativity so as to express Christian
testimony and values without art becoming an end in itself?
14. Bio-medical practices. This category covers a number of key ethical issues
for Christians which for the sake of brevity can only be listed here without further
comment: (1) birth control, (2) abortion, (3) genetic manipulation, (4)
transplantation of organs, (5) sex-change operations and (6) euthanasia
(including both active and passive forms of euthanasia and both voluntary and
involuntary versions of each form). Even if Christians could arrive at a general
consensus about technological principles to govern bio-medical practices, there
would still be extremely strong opposition to these principles from a society that
is largely in conflict with biblical views and values.
15. Needy people. Scripture is explicit about the church's responsibility to care
for the legitimate needs of its own people (Galatians 6: 10b; I Timothy 5:8;
Romans 12:13; 15:26; James 2:14-16; I John 3:16-17). The focus is upon such
people as orphans, refugees, widows and the aged (geriatrics) (e.g., James 1:27)
and such conditions as poverty, hunger and oppression or some combination of
those conditions (James 5: 1-6). The extent to which Christians are responsible to
meet these same needs among people outside the local church or in the world at
large is hotly debated. Since the church's primary responsibility is meeting
spiritual needs (cf. Matthew 28: 19-20), to what extent can the church be involved
in meeting physical needs outside the household of faith (cf. Galatians 6: 10) and
still remain true to her foremost mission?
16. Harmful habits. While this caption comprises a plethora of topics, such
specific problems as the use of drugs (in an abusive sense), alcohol or tobacco
head the list. This is a formidable issue when the widespread participation in
these harmful habits is recognized along with the multiplex results such as
physical, mental and emotional damage and decreased ability to function
personally, socially and vocationally. Above all, relationship to the Lord is
hindered, especially in terms of sin with its attendant crippling guilt.
Evangelical Christians face these problems not only outside the church in
secular society, but also among a significant segment of the Christian
community. The church is certainly responsible to minister at least to its own
people who are enslaved by these habits. However, should the church provide
programs to aid general society with these problems, and if so, how should such
programs relate to the church's evangelistic mission to outsiders? Also, how does
the Christian properly correlate divine power and provision for the believer with
the findings and proffered solutions of research in the social sciences?
17. Suicide. The pressure brought to bear upon persons by "future shock" and
"megatrends" has led to an increase in the incidence of suicide, particularly
among younger persons. The nature of the problem is expanded when it is
recognized that attempted suicides vastly outnumber actual suicides, and
attitudinal suicides (people who have a mind-set of wishing that they were dead)
encompass a still larger number of people. The incidence of suicide is lesser
among Christians than in the general populace, but it still occurs.
Social science studies may give some help by the search for causes of suicide
and the suggestion of preventive measures. Yet, evangelicals are responsible to
communicate to people to whom life has become meaningless the divine offer of
purposeful and spiritually abundant life through faith in Christ (II Timothy 3: 15).
Then there is the additional need for ministry to help Christians maintain the
kind of spiritual, psychological and physical health that forms a strong buffer
against suicide as an unacceptable alternative in coping with life's difficulties.
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III. Summary and Conclusions
Since about the middle of the 20th century there has been a renewed interest in
Christian social ethics by evangelicals. 8 At the same time, the issues in this field
have both multiplied and become increasingly complex primarily due to the
rapid acceleration of change taking place in modern society.
This paper has been an attempt to identify the key issues in Christian social
ethics and then to discuss the issues in terms of the major questions raised by
each issue.
Secular society is increasingly responding to these sociopolitical issues from a
humanistic value system which inevitably leads to solutions in conflict with
biblical truth. Therefore, evangelical theologians have an agenda of issues in
Christian social ethics which challenges them to give a response in word and
deed that is not only technically informed, but above all else, based upon the
inerrant Word of God interpreted by the literal. grammatical-historical method
(Isaiah 8:20; John 17:17: II Timothy 2:15). 9
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4 For a recent and controversial treatment of this issue, see Ronald J.
Sider, ed., Living More Simply: Biblical Principles and Practical Models
(Downers Grove, Illinois: InterVarsity, 1980).
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Bringing real world ethical issues into the cloistered halls of Christian academe
is a continuing quest of chemistry classes at Biola University. Last year David
Lyon wrote in the Christian Scholar's Review: "On the one hand, Christians
typically are conscious of the importance of valuing in daily life, but on the other,
they have just as typically accepted the view that valuing has no place with
natural science. " 1 Biolans are most certainly not typical in this sense and readily
accept and expect value judgment to be part of the study of natural science.
The current crop of students taking science at Biola arrive with a healthy
feeling of alarm and concern about ethical issues involved in the handling of our
environment. They do not understand much of the basic science, but this does
not dampen the warm-fuzzies of their burden. However, after a couple of years of
physical and biological science (intermingled with their Christian Service
Projects, chapels and Bible courses), they are at last in position to reach out into
the popular literature and ferret out the issues, understand precisely the
scientific nature of the problems and make ethical judgments based on biblical
principles. Nevertheless, it is not obvious to them what they now possess. It is our
task, as mentors, to assist them in discovering this exciting potential.
At Biola University we use a special library research project for ethical issues
and answers as part of the traditional rigorous course in organic chemistry.
Ethical issues in industrial chemistry are studied since most citizens are aware of
at least some of the potential problems. There exist hazards in the manufacture
of chemicals from the standpoint of the chemical worker. Such chemicals must
be transported through our communities and across the country with the
inherent threat of toxic spillage. The use and potential misuse by consumers has,
in addition, legal consequences. And one can hardly read a newspaper these days
without being aware that many chemicals must be disposed of, after they have
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been used, without poisoning our water tables. And internationally, we are facing
once again the use of chemicals in warfare.
Biola University President Dr. Clyde Cook has penned these words concerning
the ministry of the Biola faculty: "And finally, we also have a ministry to the
world. We are called on to serve God by serving His creation." 2 It is from this
viewpoint that we have approached our concern for the ethical issues in
industrial chemistry.
In 1983 a project was introduced by giving the organic chemistry class a list of
16 typical ethical questions in organic chemistry. The students were directed to
search the popular and technical periodicals in the Biola Library for current
references that involved ethical issues.
At that time dioxin had become a household word as those involved in toxic
waste disposal sought to clean up the entire town of Times Beach, Missouri,
decontaminate rivers and improve toxic waste dumps. 3 Dioxin was an
unexpected chance contaminant formed during the manufacture of the
herbicide, 2,4,5-trichlorophenoxyacetic acid (2,4,5-T), widely used to kill weeds
along roads, in rangelands and in rice fields. Agents orange, purple, pink and
green used as a jungle defoliant in Viet Nam contained contaminated 2,4,5-T.
Health problems (liver cancer, tetrogenicity) began to be reported and were
finally pinpointed to the presence of dioxin. Currently, most chemical companies
have stopped manufacturing such defoliants (Montsanto has moved its operation
to New Zealand) and the Environmental Protection Agency requires notification
whenever waste containing dioxin is to be sent for disposal.
Early production of industrial chemicals that have been subsequently banned
still poses disposal problems today. Manufacture of DDT has been prohibited in
the United States since 1972, but lawsuits are still in progress for the cleanup of
river water. Health care monitoring of residents who lived near production sites
is continuing. 4 Production of polychlorobiphenyls has been banned since 1977,
but in earlier years PCBs were mixed with oil and used as a cooling fluid in utility
transformers and in other electrical devices. PCBs continue to contaminate
landfills, water supplies and food chains. In fact, they have offered such a
challenge to toxic waste disposal companies that one firm has turned to high
temperature incineration at sea. An encouraging sign is that the levels of PCBs
throughout the United States are finally decreasing. 5
Students expressed amazement that simple organic structures containing only
two or three carbon atoms and other groups could cause hazard for industrial
workers. Manufacture levels for dibromoethylene have been set at extremely low
levels (0.1 ppm/8 hours) and the use of DBE has been suspended in citrus groves
and in grain treatment after worker health problems and groundwater
contamination became apparent. 6 The most recent news reported high levels of
DBE in Duncan Hines Blueberry Muffin Mix and other products. A similar
compound, dibromochloropropan, was used for 18 years as a soil fumigant for
nematodes. But DBCP has been outlawed since 1979 as chemical workers and
formulators sued for damaging health effects (cancer and male sterility). 7
Another simple-looking organic compound, acrylonitrile, is the starting material
in a 1.5 billion dollar portion of the textile industry. Worker exposure over the
years is hazardous to their health, but costs of production greatly increase as the
limit of exposure is lowered. 8
Ethylene oxide is suspected of producing gastrointestinal tract cancer in
hospital workers. In fact, 140,000 workers are currently being monitored for
effects. 9 Another simple two-carbon compound, vinyl chloride, is causing
concern among chemical and plastic workers exposed to its carcinogenic
potential. A heated debate is being carried on now about benzene, a major raw
material of the chemical industry (12 billion tons/year), in regard to worker
exposure and safety . 10
Malathion and parathion (Fig. 3) are common pesticides that require careful
use by consumers because both are anticholinesterase poisons that could affect
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humans if improperly handled or ingested. Similar in structure are the extremely
potent anticholinesterase poisons, diisopropylflourophosphate (DFP) and Sarin,
used as nerve gases in chemical warfare. 11 Students were especially interested in
following the nearly annual congressional debates on nerve gas. The then
current discussion concerned the proposed bomb delivery systems without
addressing the basic issues of exposing human beings to lethal nerve destruction
as well as exposing the workers who must prepare the deadly chemicals to sub
lethal doses.
The project concluded with a sharing of information by groups with the class.
A collection of 115 references and abstracts of articles was prepared and
distributed. This material served as the basis for a paper which was given at a
regional meeting of the National Association of Science Teachers in November
1983 in San Diego. The article has been accepted for publication this year in the
Journal of College Science Teaching. 12

This "out of the textbook into the world" project has exposed our students to
what is and is not available in the popular press for making value judgments as
informed citizens. The need for lay people and scientists with the biblical
foundations and commitments such as those found at Biola continues to be
awesome and so clearly pragmatic.
1 David Lyon, "Valuing in Social Science: Post-Empiricism and Christian
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2
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Every undergraduate communication major at Biola University is required to
take a course prior to graduation titled Pragmatic Social Theories of
Communication. Formerly titled Psychology of Communication, this course
directly and intentionally is designed to integrate the historic and moral precepts
of Christianity with contemporary social theories of communication.
It has been my privilege to teach this course and I can unequivocally claim that
it is the most important and valuable course I teach. Post-graduation surveys of
our alumni confirm that "Prag Comm" is the most popular course in our
curriculum.
Prag Comm is an amalgam of theory, performance and interpersonal
communication. Thirty to 40 students are divided into groups of six or seven at
the outset of the course. Ten books are required reading for the course. A typical
reading list includes:
Shostrom, Man the Manipulator
Hoffer, The True Believer
Kushner, When Bad Things Happen to Good People
Griffin, The Mind-Changers
Nelson, The Last Year of the War
Harris, I'm OK--You're OK
Tournier, The Meaning of Persons
Buscaglia, Personhood
St. Exupery, The Little Prince
Condon, Interpersonal Communication
Each group of students is assigned a task for "presenting" a book a week.
Three groups per week use any and all forms of communication (e.g. multi
media, drama, readers theatre, video-tape, graphics, etc.) to portray content,
integration and evaluation.
The Content Group takes 30 minutes to present the main ideas of the book.
Emphasizing that lecture is the least effective communication device, creativity
compels these junior/senior communication students to utilize the skills of their
training.
The Integration Group works independently of the Content Group and
attempts to answer the question. "So What?" For 30 minutes, this group isolates
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the tenets of the book and integrates the content with Christian principles and
effective forms of communication. This group also seeks to answer the question,
"What implications in this book are applicable to the practice of the Christian
faith?"
The Evaluation Group assesses the two previous presentations, indicating
areas of performance for constructive criticism as well as for clarification of
intent.
Following these three presentations, the instructor leads a general class
discussion of conceptual pragmatic applications of the content/integration tenets
to the practice of Christianity.
The direct and conscious effort to integrate faith and learning in this course is
made clear in the first class meeting. An underlying presupposition is that Truth
has been polarized into the secular/sacred continuum-not by God's edict, but by
man's need to keep his "sacred" and "secular" universes separate. Truth is
Truth ... and faith can only be strengthened or matured by the refining fires of
Truth. Many of the books covered seem "dangerous," because they argue
premises that seem at odds with the historic precepts of Christianity. For
example, Harold Kushner argues for a diminished conceptualization of God's
sovereignty in order to cope with the presence of pain and suffering in the world.
Integration does not mean the resolution of all difficulties. Many of the class
sessions end in a spirit of "ambiguity" which furthers thought, personal
maturity and continual dialogue.
One particular class assignment requires all students to compare and integrate
effective principles of interpersonal communication (inherently
discussed/described in St. Exupery's The Little Prince) with the fictional, yet
realistic occurrences at the euphemistic Calvary Bible Institute in Chicago, the
scene for Nelson's The Last Year of the War. This assignment confronts
Christian college students with the contrast between genuine and "artificial"
Christian communication practices.
Course objectives are linked to direct and conscious attempts at integration of
faith and learning. These objectives include: learning to cope with the tensions of
relentless manipulation; inculcating the strengths and correcting the
weaknesses of "game-playing" through transactional analysis;
adjusting/correcting verbal behavior by achieving greater sensitivity to the
tenets of general semantics; recognizing the communicative tactics of the
"fanatic"; understanding that a person's view of personhood (and of one's self)
significantly affects one's concept of authentic communication; learning
sensitivity in discovering ways to communicate care to the suffering and
grieving.
The values for such a conscious and direct attempt at integration of faith and
learning lie in the application of principles from the books. Rather than
demanding rote responses from systematic but vacuous notes for an exam,
integration forces confrontation with seemingly "dangerous" ideas. This clash
provides the first step in maturity of faith because the clash is fostered in a
supportive environment. The Christian college or university should not be an
impenetrable fortress of dogma, but an institution where faith is strengthened by
exposure, discussion and criticism of interpretations of Truth. Failure to
consciously integrate seems likely to lead to dogmatic, non-rational graduates
whose faith may crumble at the first onslaught of ideas dissonant with
systematic, prescribed tenets. Integration does not weaken our faith; on the
contrary, it makes faith more powerful, justifiable-and most important,
authentic.

The Impoverishing of
Evangelical Christianity
by Virginia M. Doland
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Philosophy degree in English from the University of Southern
California. She has been teaching at Biola since 1963. At present
she is chair of the department of English, languages and
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The news is: evangelicalism is threatened, not from without but from within,
and the villain is almost completely unsuspected. The enemy is not creeping
liberalism, communism, or even (unless we refuse to deal with it) the new
morality; rather, it is our own confusion of evangelical culture and biblical truth.
We nurse such a confusion to our own impoverishment and danger, for when we
rely too heavily on our own subculture we are subject to a psychic and spiritual
blindness which limits what we can perceive. To complicate things even further,
our own brand of evangelical culture has built into it certain habits of mind
which make it particularly difficult to break out of such ''mind-forged manacles."
When what is needed is perspective, openness and sensitivity, we have
sometimes deprived ourselves of these very qualities by our insistence on God in
our own image. What we do not happen to know about, we tend to be suspicious
of, and thus limit our possibilities for understanding much of the richness of
God's creation. One of the casualties in this war of intellectual/spiritual attrition
has been the humanities; our fear of the mind has only been exceeded by our
suspicion of the imagination.
It is almost symbolic that the word "humanities" has such a bad reputation in
evangelical circles, for although the tradition of Christian humanism reaches all
the way back to Erasmus, many contemporary evangelicals confuse it with a late
19th-century manifesto. In reality humanism is more an attitude than a
movement. As an attitude, it suggests that the world has its beauty and that it is
man's responsibility not only to be sensitive to natural beauty but to create a
kind of human beauty by the operation of our minds and spirits. Humanism is a
lineal descendent of the medieval attitude that the world is an ordered system,
reflecting a universal harmony which is, in turn, an aspect of the Creator. The
Oxford English Dictionary describes the humanist as one who is "a student of
human affairs, or of human nature." In other words, humanism concerns itself
with relationships within a world that is, as a matter of course, assumed to have
meaning.
The true humanist tradition is virtually synonymous with western literature
and culture. Humanism is John Milton in Paradise Lost seeking to "justify the
ways of God to man"; it is Jonathan Swift suggesting in "A Modest Proposal"
that it is just as immoral to let a child starve to death by our own inaction as it is
to serve him roasted for Christmas dinner. Humanism is Wordsworth meditating
on the awesome vastness of the physical universe and Yeats observing that "the
best lack all conviction while the worst are full of passionate intensity."
Humanism is Bach's Cantatas, Beethoven's Symphonies, Verdi's operas and
even Stravinsky's Psalms. It is the clarity of line of Brancusi's "Bird In Flight,"
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the outrageous satiric fussiness of Hogarth's "Gin Alley," the dark splendor of
Rembrandt's "Night Scene." In short, humanism involves a synthesis of man's
instinct for order and beauty, an expression of aspiration that man can create in
this world something above himself. We are not mere ciphers; we are put upon
the face of the earth to glorify our Creator (either directly or indirectly) by the
exercise of our minds and instincts. It is a great tradition which suggests that
man is more than an animal-he is a creative being. Man is not an alternative to
God: he is in the image of God!
Why, then, are so many evangelicals "against" humanism, when it would
seem that one might as well be "against" the air around one? This is not mere
ignorance on our part; it is a deliberate suspiciousness of anything not
completely contained within American evangelicalism. The 20th century has, to
a certain extent, lost faith in the spiritual grandeur of God and of man in the
image of God, and ironically many evangelical leaders are not aware of how
much the Zeitgeist of their own age has influenced them. Their rejection of
humanism is really a rejection of the creative imagination and aspiration of the
image of God.
Our suspiciousness and insularity has led us to confuse our own tight
evangelical culture with the nature of reality. This limitation of vision
impoverishes us in a number of ways: it circumscribes our perspective, sets
artificial limitations to our spiritual experience and reduces our ability to
understand and adapt to God's world.
While these three effects are interrelated, I will take them separately at first
although making some of the inevitable connections as I go along. First of all,
perspective: the humanities are particularly effective here in that they suggest a
sense of scale, a harmony which takes into account the divergencies and
disharmonies of the universe. What the humanities, particularly literature, make
possible is a comparison and understanding of moral/spiritual/cultural worlds
which we personally might never encounter. To read literature is to encounter
ideas and realities different from our own. For one whose virtue is merely
"fugitive and cloistered," such an encounter can be unsettling because his or her
steadfastness is built upon the negation of differences.
Thus it is that for many evangelicals there is no problem within ourselves; the
way we are (or, rather, the way we would like others to believe we are) is all right,
the rest of the world is all wrong. We often have only the sketchiest idea about
how other people live and think; for example, my students have often informed
me that Christians are happier and have less problems than the rest of the world.
Supposedly we have fewer psychological complexities and inadequacies than the
average man and our marriages are automatically richer and more durable than
anyone else's. What happens here, evidently, is that by focusing on a surface
reality and confusing our culture with our Christianity, we are sheltered from the
deep places of realization of our own inadequacies.
We are not given to looking at the wounds and sores of the spirit that literature
unveils; we want all art to be representational and music to be programmatic, all
history tractable to our interpretations. One Christian school I know of even bans
all literature that is "morbid" and deals with sex or death, apparently unaware of
how much of the Bible might be so classified. In other words, we often want the
external world to be a passive reflection of a superficially conceived world view in
which ambiguity has been removed and solutions are simple. Such a worldview
is essentially unbiblical.
Another aspect of our limitation of perspective is in the historical realm. This is
not surprising, for history is traditionally one of the humanities and has much to
tell us about distinctions and differences. Alas, we do not always appropriate the
perspectives of history. For example, the battles which confronted the American
church in the 1930's are still being waged in our pulpits; it is as if time has
stopped, or alternately as if time is a hostile, non-Christian force. To continue to
fight the battles of the 30's might be harmless were it not that the battles of the
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80's are upon us. Creeping liberalism may be less of a problem for most
Christians than the Church's inability to deal in a genuinely Christian manner
with divorce.
In a sense, evangelical suspicion of history may originate in a discomfort with
the suggestion that there is a difference between where we are now and where we
have been in the past. The accompanying intimation is that we might be
somewhere else in the future. Since we have confused social and theological
change, this is a painful reality to contemplate. Thus we have shrunk our
churches, and more importantly our Christian experiences, into a never
neverland of changeless American middle-class values. Yet part of the usefulness
of history is to give us a perspective of ourselves, an awareness that our time and
place is temporary and that values must transcend the temporary.
Our frequent inability to laugh at ourselves is another aspect of this
cultural/temporal embeddedness; we take ourselves too seriously because we do
not understand where we fit in the perspective of things. I do not mean to suggest
that Christians do not laugh (we often, in fact, have a rough sort of humor), but
we seldom laugh at ourselves. One can only laugh at oneself when one has faith
in what one believes.
For example, over the years I have found it a rather difficult task to teach satire
to Christian students because they feel that it is not right to "tear down"
something. Since satire is a literary form which attempts to "expose vice and
folly for the purpose of social emendation," this assertion is comparable to saying
that we should "let sleeping dogs lie" or that "whatever is, is right." "Whatever
is" is patently not always right, but we inculcate so much docility and serious
mindedness that we feel guilty in laughing at anyone's (especially our own) vices
or follies. Evangelicals have the right to expect that they are no more exempt
from ridiculousness than the rest of mankind, and a good case can be made that
they have the duty to be more, not less, aware of their own risibility.
Yet another perspective in which we are limited by a worldview which is
inherently in opposition to biblical Christianity is in our suspicion of the
intellectual and the aesthetic. Somehow we have gotten it into our minds that the
choice is between being spiritual and inquiring, as if Christ espoused the
intellectual status quo. Alexander Pope, the 18th-century poet, asserts that "a
little learning is a dang'rous thing" and many evangelicals have taken his
admonition seriously only to ignore his continuation:
Drink deep, or taste not the Pierian spring:
There shallow draughts intoxicate the brain,
And drinking largely sobers us again.
(Essay on Criticism, 11. 15-18.)
Learning, as an exercise in analysis and an exploration of ambiguity, is not in
high repute among us. We are seemingly afraid that if we question our own and
study others' values we will obviously find our own to be wanting. On some levels
we seem to be afraid to allow alternate opinions to be seriously considered. The
danger with this approach, obviously, is that we do not reach an evaluative
mechanism which really works. Instead we create a "straw man" opponent and
when one of our youth encounters the real opponent and discovers that he is not
made of straw, he sometimes concludes that we are.
Evangelicalism, if it is to survive, must learn to handle ambiguity; it must
really ask some hard questions in faith that the answers are really there. We
cannot afford to divide the intellectual world into "us" and "them" with "them"
being wrong. We must truly be able to comprehend people and ideas very
different from our own.
For me, literature is particularly helpful in this regard because it exposes one to
alternative philosophies and life patterns in a way that might otherwise be
difficult to come by. Anyone who has difficulty with ambiguity and shades of
meaning will have difficulty with poetry until they are willing to jettison their
ideological baggage at the door. We need not worry whether T. S. Eliot is an
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Episcopalian or a Baptist when he writes:
The dove descending breaks the air
With flame of incandescent terror
Of which the tongues declare
The one discharge from sin and error
The Only hope, or else despair
Lies in the choice of pyre or pyre
To be redeemed from fire by fire.
("Little Gidding," IV, 1-7 .)
But we must be sensitive to the dual meaning here of the dove of Pentecost and
the dove of the poem (the German bomber which is vainly attempting to destroy
London). We must also be able to hold in our minds not only these meanings but
the interconnections between fire as destroyer and as purifier, as movement and
stasis, as Promethean and domestic, as caustic and healing. Only when we begin
to hold these ambiguities in suspension can we begin to understand the poetry;
the tongues of Pentecost are in some ways destructive.
The ambiguity is not added on; it is part of the nature of the reality. While
ambiguity is painful because it does not allow us to foreclose; it is also essential to
our understanding because the very act of closure enables us to "fix" our
response. We need to be able to have enough faith in the nature of God's reality
that we do not need to concretize it. Our mind is a subtle and God-given guide in
an inherently ambiguous universe, and yet it is a fondly held evangelical heresy
that the intellect is by definition in opposition to the spiritual.
A similar dichotomy is reflected in our attitude toward the aesthetic. We often
feel that the aesthetic is "merely aesthetic," forgetting the inherently spiritual
nature of the aesthetic. The aesthetic imagination, according to the poet
Coleridge, is "the repetition in the finite of the infinite I AM." In other words, God
has created us in His image by making us able to imaginatively create order out
of Chaos. In an act of imaginative synthesis (which is what the aesthetic
ultimately is) we are especially close to our Maker since we are ourselves
"making."
The spiritual and the aesthetic are especially close together, and this is a vision
we have neglected as evangelicals. We often tend to approach the aesthetic as
something harmlessly superfluous (like "icing on the cake") or as something
possibly dangerous. I have had too many students tell me, "I can not let myself
like literature; it is too beautiful and God doesn't want us to love the beautiful."
In vain do I ask them "where is it written?" for they think they know and they are
willing to make sacrifices. How much spiritual damage has been done by our
failure to recognize and capitalize upon the spiritual nature of the aesthetic?
Yet another effect which the kind of limitation of vision I have been discussing
has is that it creates a type of rigidity. It is almost as if we are encased in an
impermeable membrane which lets little in or little out. This creates a "siege
mentality" which makes interaction with external forces difficult. Anyone who
has ever spent 14 hours in a jet airplane where the same air is constantly
recirculated knows that rejuvenation can only be accomplished by something
new coming into the system and something old being expelled. We cannot rigidly
maintain "unity" as a goal in itself. We must be able to adapt to changing
circumstances; obviously, we must maintain a boundary, but the boundary must
be able to let nourishment in and waste out.
This nervousness about "unity" is not unrelated to our difficulty in tolerating
ambiguity or with our suspicion of alternative opinions. Somehow we have
confounded flexibility with liberalism, as if there is something inherently
spiritual about not being willing to consider alternative ways of doing things.
Don't get me wrong-there are things that need to be maintained-but my main
point all along has been that there must be some distinction between those
things which are scriptural and those which are merely subcultural.
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Our insistence on unity has, as often as not, led to a prefabricated problem
solving style which not only limits our effectiveness in our present situation but
keeps us from being able to respond to changes in our environment. The
humanities and the intellectual/spiritual perspectives within which it operates
are naturally connected with an enriching understanding about the nature of the
mind and the spirit. Although we are not "of" the world, we definitely must live
"in" it, and such perspectives will be necessary. If weare to survive and to teach
our children to survive, we must have enough faith in the Lord and the mind He
has created to believe that He is Truth and that He wants us to use all of our
selves for Him. Christianity is too alive and beautiful to be confused with any
time-bound culture.
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by William Lock
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Additionally, Dr. Lock serves as program director of the William
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Society, book review editor for In Tune, choral review editor for
Worship and Arts and contributing editor of the Journal of
Church Music.

The present growing interest in worship among evangelicals is evident in the
increasing number of sermons on the subject. For example, Dr. John MacArthur,
Jr., the pastor of Grace Community Church in Panorama City, California, and a
graduate of the Talbot Theological Seminary and School of Theology of Biola
University, recently preached an entire series of sermons titled "True Worship."
These expository messages were recorded on eight cassettes and have been
made available with an accompanying book of study notes. 1 Furthermore, recent
issues of the highly respected periodical Christianity Today have included a
number of articles on worship by several outstanding spokespersons such as Dr.
Harold Best, dean of the Conservatory of Music, Wheaton College; Dr. Bruce H.
Leafblad, professor of church music, Southwestern Baptist Seminary; and
Richard D. Dinwiddie, professor of church music, Trinity Evangelical Divinity
School. And in January 1984 the Moody Monthly editors devoted a complete
issue to this important topic.
In addition to the above, a number of books on worship by evangelicals have
been published during the early years of the 1980's. Writing on corporate
worship in the evangelical church, Robert G. Rayburn in 1980 noted that "the
worship of God is at once the true believer's most important activity and at the
same time it is one of the most tragically neglected activities in the average
evangelical church today." 2 In an effort to promote an understanding of the
history and theology of the practice of worship, Robert E. Webber, associate
professor of theology at Wheaton College, wrote two years later on the need for
worship renewal. In Worship: Old and New he makes the observation that there
exists a common complaint among a growing number of evangelicals that public
worship has little meaning. "There is a boredom," he writes, "with sameness; an
increasing discontent with the attempt to entertain." 3 The same year, Ralph P.
Martin, the distinguished professor of New Testament at Fuller Theological
Seminary in Pasadena, California, finished his second book on worship entitled
The Worship of God. 4 In this scholarly work he echoes the concern of many over
the lack of theology among some evangelicals.
At the same time theologian Ronald B. Allen and church musician Gordon L.
Borror, another Biola University graduate, both members of the faculty of the
Western Conservative Baptist Seminary in Portland, Oregon, integrated their
convictions and recommendations in the book Worship: Rediscovering the
Missing Jewel. 5 Appropriately in the foreword to this helpful volume, Bruce
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Leafblad wrote that the time was right for such a book. Leafblad reported that
"renewal in worship is beginning to sweep across the nation. The Holy Spirit is
creating a hunger for God in the souls of weary saints. Believers everywhere are
losing interest in merely going through the motions at church. People want to
know God more deeply and to learn to worship Him more fully and to enjoy the
priceless privilege of fellowship with Him. " 6
One of the additional books to appear in 1983 was Worship: Together We
Celebrate by Leslie B. Flynn, pastor of Grace Conservative Baptist Church,
Nanuet, New York. Prepared as a 13-week adult study course, the book was
issued with a teacher's guide and transparency masters. 7 Furthermore, Dr. John
MacArthur, Jr., writing about worship, calls all Christians to "the ultimate
priority" in his book by that title. 8 Finally, the major contribution in the area of
church music has come in Donald P. Hustad's comprehensive text Jubilate!
Church Music in the Evangelical Tradition. 9

It is from the Scriptures and such sermons, articles and books as the above,
that we learn the biblical principles needed in order to make the right decisions
concerning the use of music in our worship services. These decisions must be
made during the 1980's on at least six contemporary attitudes and practices
involving church music.

1. A philosophy which evolved during the gospel meetings conducted by Dwight
L. Moody and others during the latter part of the 19th century considered as
preliminary all music which preceded the message of the evangelist. The
function of music in such meetings was three-fold: to gain attention and thus
draw a crowd of spectators, to achieve some control over an impatient crowd of
men and women waiting to hear the evangelist and to create a ready receptivity
to the message through the emotional power of music. Even today, a number of
leaders and laymen consider those items which precede the sermon in a worship
service as preliminaries. But we have confused the purpose of a gospel meeting
and the goal of a worship experience. In worship, praise and prayer, although
perhaps first in point of time, is not to be considered second in importance to the
preaching of the sermon.
2. An additional cause for added evaluation is the alarming growth of secular
humanism. 'I' cultism has stained the spiritual life of the Christian church as
surely as any dye stains the fabric which is dipped into it. Believers of all ages in
every denomination are encouraged to improve their self-image as children of
God. The persuasiveness of positive thinking has taken our hand and led us into
a land of theology without repentance and "hymns without worms in them."
Only the ever popular "Amazing grace, that saved a wretch like me" remains
unchanged.
3. Wedded to this cultural philosophy is the continuing emphasis, present in a
number of churches, on entertainment during worship services. These churches
have made claim to discovering the golden key to success which was Walt
Disney's. Make people laugh and cry. In the propagation of this doctrine, the
pastors and church music leaders of such congregations ignore the mental and
volitional response which is due God alone. The intent and purpose of such
entertainment is to give those in attendance a "lift for the week" or an escape
from the stress which they have experienced.
This entertainment syndrome has exalted the Christian performer, whether he
or she be a guest or member of the local church. At the same time, those who
listen and enjoy are unwittingly inanimate recipients.
4. During the 1980's church leaders must also analyse the effect which television
is having on the church. Those churches which have introduced television
cameras and the necessary additional lighting into their sanctuaries have
already had to consider certain changes in their worship services. Those
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churches which do not televise their services are not free from some of the same
effects. For a number of these churches have adopted some of the same
programming techniques which are used in television productions, even though
they are not televising their own services. The questions which need to be raised
are: Which techniques are appropriate to a worship service? Which techniques
are manipulative? Which techniques are deceptive? We have gone too far when a
church choir will lip-sync over the pre-recorded music of another, more
professional choir!
5. Further debate on the subject of commercialism in the evangelical church will
be necessary during the 1980's. With the growing number of products being
developed, packaged and marketed for the Christian public comes the need to
study any product carefully and to search for optional choices. Lamentably,
many extremely valuable aids to worship remain unnoticed because pastors and
church music leaders have decided on what was readily available , those
materials which required no additional effort to find.
6. Our list of issues calling for a rightful decision must also include the prevalent
attitude of ease which accompanies so many invitations to "come and have fun."
And unless the experience is enjoyable attendance decreases. To suggest that
one aspect of worship is wholehearted, sacrificial service to God is to oppose the
opinion of many church members. Discipline, obedience, servanthood. Not easy
concepts. Thus the discipline which ought to characterize the obedient life of a
servant of God has gone unattended in a number of churches.
The music graduates of Biola University have been prepared to make those
decisions which will honor God. These men and women have been exhorted to
both study and experience the reality of true worship; to evaluate thoughtfully
the musical materials selected for use in worship services; to consider their
service to Christ and His Church with a humble mind and spirit; to recognize the
difference between worship and entertainment; to seek the involvement of all in
worship-each member of the congregational choir as well as every trained
singer and instrumentalist; to use wisely the advancing equipment and methods
of technology.
The Biola University music graduate of both the undergraduate and the
graduate degree programs are Christian musicians whose first priority is the
worship of God based upon biblical principles, given wholeheartedly to the Lord.
God grant that their number may increase.
1 John MacArthur, Jr., True Worship (Panorama City, California: Word of Grace
Communications, 1982).
2 Robrt G. Rayburn, O Come, Let Us Worship (Grand Rapids, Michigan: Baker
Book House, 1980), p. 11.
3 Robert E. Webber, Worship Old and New
Corporation, 1982), p. 12.
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Perhaps the most unpopular concept with regard to prayer is that of persistent
petition. Is it necessary to bring the same issue to God time after time? Many
argue that the believer should not continually bring the matter repeatedly before
the Father. It is contended that one should bring a request to the Father once and
then sit back in faith and wait until God chooses to grant the request. These
people tell us that to continue to bring the same petition before the Father
indicates a lack of faith. All of this might sound very logical, but it simply is not
biblical. Christ went out of His way to teach the crucial necessity of determined
persistence in effective prayer. He not only taught it, but He also practiced it.
Christ Practiced Persistence
In the Garden of Gethsemane, Christ literally practiced what He has previously
taught. All three gospel writers record the incident with only minor variations.
Under extreme emotional and spiritual pressure, the kenotic Christ sought
assistance via the medium of prayer. In three prayer retreats Christ clearly
practiced persistence in prayer. All three writers indicate continuous action in
describing Christ's praying. These prayer sessions were far more lengthy than
the recorded petitions.
Mark's account prefaces the actual request with a purpose clause in which he
indicates the gist of Christ's praying, "that if possible, the hour might pass from
Him." M'Neile refers to it as "an agonized struggle ... lasting for a considerable
time." 1 This is further emphasized by the fact that Christ, after each prayer
session, returned and found His three disciples asleep (Mark 14:37). Hence, in the
prayer retreats, Christ obviously did not simply offer the petition found in the
synoptics one time and then return to His disciples. This would hardly have
allowed them time to have fallen asleep. In each of these prayer retreats the
single petition the writers record represents the synopsis of an elongated prayer
session revolving around the single issue, "Let this cup pass from Me." In all
probability Christ in the three prayer sessions voiced the same petition in varying
ways, not three times, but more like 33 or even 63 times that evening. Christ
practiced persistent petition.
Christ Taught Persistence
Jesus powerfully and clearly taught the necessity of dogged persistence in the
moving parable of The Unjust Judge (Luke 18: 1-8). It has been and continues to
be almost universally recognized that this parable teaches persistence.
Certainly most commentators both past and present realize that persistent,
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bold petition and the Father's willingness to harken to such lie at the heart of the
parable. A natural reading of the parable inevitably leads to such a conclusion.
To be sure, the idea of importunity presents certain philosophical and/or
theological problems, but one should not deny the obvious. Let us never allow
our theology to get in the way of Scripture.
In a departure from His normal procedure, Christ declares explicitly the reason
for giving the parable before He gives it. The words "to show" 2 indicate not
merely the duty, but the necessity of persistence in prayer. Persistence is not
only nice but necessary to effective prayer. The word "always," in light of the
parable, should be understood as praying continually or persistently in spite of
the temptation to give up because of delayed answer. This is exactly what the
widow did in regard to her request. Thus prayer persistency is clearly stated
initially at the very outset. The parable illustrates and then applies the principle
on the basis of a biographical progression.
The illustrative portion centers on two characters, a certain judge and a needy
widow. The corruption of the judge is vividly set forth by the double
characterization, "who neither feared God nor cared about men." This is
intended to point up the impossibility of anyone ever receiving consideration
from such a person.
The petitioner in the parable is a very unlikely person to prevail before such a
judge. In the mind of the audience, a "widow" typified an utterly helpless
individual. The widow has but one weapon, and she uses it most effectively. Her
only weapon is persistent petition. Her action is set forth with the verb "kept
coming." Thus not a single appearance before the judge is envisioned, but a
repeated, continual coming. This woman's action is made even more graphic by
the corresponding response given by the judge when "he refused." Thus the
woman kept coming and the judge kept refusing.
Eventually, the woman's persistence prevailed. It was solely the woman's
persistence and nothing else that caused the judge to grant the request. The
purpose clause in verse five furnishes an interesting insight into the reasoning in
the mind of the judge: "so that she won't eventually wear me out with her
coming."
Having illustrated the effective power of persistent prayer, the Lord applies the
truth to the audience. The Lord centers the significance of the parable on the
statement of the judge: "Listen to what the ... judge says." The major lesson to
be learned is contained in the statement of the judge who in effect had said,
"Though I'm still a ruthless judge, I have decided to grant this woman's petition
because by her continual coming she is driving me out of my mind!" The judge
freely acknowledges by the statement that the request was granted because of
the pressure of the woman's persistence.
Next, the Lord attempts to bring out what He considered significant with
regard to prayer practice (verse 7). The words "And .. . God" are emphasized in
the original text. The word translated "and" is actually a mild adversative
placing God in contrast with the judge. Thus Christ is emphasizing a contrast
between God and the judge. All that the judge is, God is not. All that the Lord is,
the judge is not. The judge had no care for God or man. God, on the other hand, is
exactly the opposite. The judge was selfish, our God is loving. The judge was
unjust, our God is just, etc.
While a basic contrast exists between God and the judge, at one point there is a
similarity between the activity of the judge and the activity of our God; and that
is the fact of delayed response . God, like the judge, does, at times, delay
responding to the cries of His children. Note the assurance that God will indeed
bring about justice that is given to those "who cry ... day and night." Thus
justice is promised by God in response to persistent crying in prayer. This
certainly implies that God, like the judge, does at times delay responding to the
cries of His children.
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The contrast between God and the judge is not in the fact of delay, but rather
the reason for the delay. The judge delayed out of selfish indifference, but this is
never why God delays, hence the contrast. Whenever God delays, it is the
tarrying of love.God's delay is always part of the "all things" that God is causing
to work together for good (Romans 8:28).
The answer to the hypothetical question, " ... will not God bring about justice
for His chosen ones," requires the positive answer, "and He certainly will." This
affirmative answer becomes even more apparent with the next statement: "I tell
you He will see that they get justice and quickly." Clearly, persistent prayer will
get results.
The expression "quickly" has appeared to some to contradict the concept of
delayed response. But such need not necessarily be the case. The word "quickly"
is a noun that has the root meaning of "quick, swift, speedy." A form of the same
word is used in Revelation 22:20 where Christ promises, "Yes, I am coming
soon." Yet, it has now been almost 2,000 years and Christ still has not come!
However, when He does come, He will not be dilatory; He will swiftly descend
from heaven, destroy His enemies and set up His kingdom. So it is with the
prayerful crying of His children. Though there appears to be a delay, yet when
the time arrives for God to answer, He will do it with swiftness and dispatch.
Thus our Lord taught persistence as a vital part of effective prayer. Believers
are to occupy themselves with precise, earnest, and above all, persistent
petition. They are to realize that though God seems to delay at times, He never
does so out of selfish indifference. Persistent prayer will ultimately succeed. God
will avenge His elect.
Rationale of Persistent Prayer
The fact that importunate prayer was actually taught and practiced by Christ
is rather obvious, but the rationale behind prayer-persistence is, to say the least,
somewhat baffling. Christ never actually taught why a time gap should often be
expected between petition and delivery of the answer, nor did He ever elucidate
why persistent prayer to a God already vitally interested in the welfare of the
petitioner was desirable. Christ did, however, make it abundantly clear that
perseverance in prayer was never advocated to wear God out or cause Him in
exasperation to grant a request. God is not like the unjust judge. God is willing to
aid those of His children who call upon Him. Importunity in prayer is never to
change God. God does not need to be changed. God cannot possibly become
more willing. However, when the solution to a problem is sought, at least two
basic truths must be kept in mind: 1) The one who knows the answer must be
willing to give it, and 2) The one who is seeking the answer must be able to
receive it. Biblical Christianity assumes the first to be self-evident; hence, in some
manner, persistence must be utilized by the Father to accomplish positive
benefits to the petitioner. Importunity is one of the instructors in God's training
school for Christian culture. In short, God does not become more willing to
answer the prayer of the supplicant because of his perseverance, but the
petitioner may become more capable of receiving the answer than he was when
he first began to pray. Man is not static. His capacity to understand and profit by
an answer to prayer changes. Thus, importunity can be viewed as a means of
enlarging man's capacity to receive what God desires to give. Prayer is not to
make God more like man, but to make man more like God.
The same thing could be said for gaining information from the Scriptures. Why
does God demand diligent study (II Timothy 2: 15)? Why does God not give us a
complete mastery of the truths of Scripture at the moment of conversion? God
certainly is capable of doing that, but clearly He does not do so. Obviously then,
God is using diligent study as a pedagogical tool in the furtherance of our
sanctification. Just as God accomplishes some things in our lives by diligent
study, He accomplishes other things by the discipline of persistent asking.
Perseverance can often have the effect of clarifying and segregating in our minds

j

f

The Case for Prayer Persistency

deep-seated desire from fleeting whim. A petition persistently voiced over an
elongated period of time is not likely to be a whim. It is only when one strongly
desires a thing that he will ask earnestly and persistently. Perhaps there are
many things we think we would like God to do in our church, but how badly do
we want them? Persistent petition is the proof! Only those needs we desperately
desire will we be willing to labor persistently over month after month. This is the
type of effective importunate petition voiced by John Knox: "Lord, give me
Scotland or I die."
Persistence in prayer inevitably purifies. It obviously purifies the petitions, for
with repeated expression, desires are either confirmed or condemned and choice
is matured. But persistence likewise purifies the petitioner. A habit of daily
presentation before God of one's most secret desires can only lead to a
purification of soul. Constant importunate prayer can serve to strengthen desire,
to prepare the soul to a point where it can fully appreciate and rightly utilize the
desired petition. Asking for things capacitates the person to receive them.
To pray biblically requires an exercise of faith. Faith, like a muscle, is
strengthened by exercise. Therefore, persistence in prayer would seem to be a
very practical method of "keeping in shape" spiritually, of firming up a flabby
faith.
Without the demand for persistence in effective praying, I am quite sure
Christians would tend to become terribly complacent. If all we had to do was ask
the Father for something once and then sit back and wait until the request was
granted, our humanness, that is ever prone to independence, would inevitably
lead us in the direction of self-sufficiency. But by God conditioning our prayer
success on importunate asking, it tends to make us aware of our
dependency-that we need Him every hour!
Finally, it should be recognized that an importunate struggle is essential in
New Testament praying (Colossians 4:2, 12). We may not fully understand the
why of importunity, but it is clearly a biblical prayer principle. P.T. Forsyth
appropriately comments:
Lose the importunity of prayer, reduce it to soliloquy, or even to
colloquy, with God, lose the real conflict of will and will, lose the habit
of wrestling and the hope of prevailing with God, make it mere walking
with God in friendly talk; and, precious as it is, yet you tend to lose the
reality of prayer at last. In principle you make it mere conversation
instead of the soul's great action. You lose the food of character, the
renewal of will. You may have beautiful prayers-but as ineffectual as
beauty so often is, and as fleeting. 3
1 A. M'Neile, The Gospel according to St. Matthew: The Greek Text with
Introductory Notes and Indices (London: MacMillan, 1957). p. 390.
2 Unless otherwise indicated, all scriptural quotations will be from the New
International Version.
3 P. Forsyth, The Soul of Prayer (London: Independent Press, 1949). p. 219.
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Women's intercollegiate athletics today bares little resemblance to women's
athletics 17 years ago when I began coaching basketball at Biola. At that time
even the largest school in the country did not have extensive varsity programs for
their women students. Competition was at the regional level with any
opportunities for post-season play also at this same regional level. However, the
need for more competitive opportunities became evident and in 1971 the first
women's national basketball championship was conducted. At this first
tournament there was no attempt to distinguish between school size-the
tournament was open to all four-year institutions in the United States.
Since 1971 there has been phenomenal growth in women's athletics as we
progressed through the establishment of three competitive divisions in the
Association for Intercollegiate Athletics for Women (AIA W). This organization
has since been taken over by the National Collegiate Athletic Association (NCAA)
and the National Association of Intercollegiate Athletics (NAIA). Presently we
compete in the NAIA along with the men's program at Biola.
Our women's basketball program at Biola paralleled the development of other
programs in Southern California. In the early years our competition was regional
and we did well against both small and large schools. The Lord continued to bless
our program by providing outstanding athletes who were highly skilled and
dedicated, opportunities for post-season competition due to dedication and hard
work, plus opportunities for overseas travel and competition by both Biola and
all-star teams.
During a portion of my first 12 years of coaching at Biola I was also working
part or full-time in the school's counseling center since I am licensed by the State
of California as a marriage and family counselor. As a result of my training, I was
familiar with various analytical instruments which give insight into an
individual's patterns of communication and interpersonal relationships. Since
communication and interpersonal relationships are the very essence of coaching
and team membership, I feel these could be valuable assets to me as a coach in
developing the maximum potential of our women athletes. In 1973 I felt this
would be particularly valuable when I took the first all-star team overseas to the
Orient. The allotted practice time prior to the trip did not provide much
opportunity to develop team cohesiveness before travel and competition, and I
felt the analytical instruments would be helpful to me in dealing with these
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athletes who were new to each other and in a number of cases new to me. This
information proved to be so helpful that I decided to follow the same pattern with
our women basketball players at Biola.
Through the years I have used a number of different instruments. However, the
past three years I have used the Strength Deployment Inventory which has been
extremely helpful to me as I relate to the players as well as helpful to the players
as they relate to each other. It has been gratifying to observe the athletes
applying what they have learned about themselves and others through this
inventory as they begin to realize the importance of understanding and
developing interpersonal skills.
The Strength Deployment Inventory (SDI) was developed by Dr. Elias Porter, a
psychologist. Through his work he has proposed a Relationship Awareness
Theory which is built on the premise that everyone wants to feel good about
themselves as persons and our behavior is the result of wanting to create
situations that will allow us to feel good about ourselves. Behind all behavior is
the motivation to attain this gratification.
Dr. Porter proposes, and his inventory supports, that there are four identifiable
basic orientations. Each of these motivational patterns of orientation has
strengths that are desirable; and although each individual has a major
orientation pattern, we also borrow strengths from other orientations. This major
orientation is descriptive of behavior when all is going well. The inventory goes
on to describe how behavior patterns change when the person is experiencing
stress or conflict.
Dr. Porter has chosen to identify each orientation by color-blue, red, green
and rainbow. A brief description of each orientation will help illustrate how I have
applied the information to our women's basketball program and how it can be
applied in any interpersonal relationship whether it be friend to friend, spouse to
spouse, parent to child, employer to employee or colleague to colleague.
BASIC PREMISE-Everyone wants to feel good about him/herself as a person.
Behavior traits are identifiable and motivation is implied.
BLUE-ALTRUISTIC-NURTURING
Behavior-optimistic, trusting, helpful, caring, loyal
Motivation-helping others to achieve goals
Gratification-sincerely helping others without demanding anything in return
RED-ASSERTIVE-DIRECTIVE
Behavior-self-confident, organizer, enterprising, ambitious, competitive
Motivation-organizing, directing and controlling the behavior of others
Gratification-leader, taking charge, achieving the task
GREEN-ANALYTIC-AUTONOMIZING
Behavior-fair-minded, practical, orderly, persevering, analytical
Motivation-looking for self-direction and independence
Gratification-fairness, personal integrity, self-reliance
RAINBOW-(blend of all three motivational orientations)
Behavior-flexible, adaptable, tolerant, looks for options, open to change
Motivation-seeking group consensus, examining all options
Gratification-being a good team member, adapting to the situation
As one looks at the strengths or characteristics of each orientation, it is quite
evident that they are all good qualities that are desirable to possess. However,
within our own primary orientation it is possible to overdo some of our
strengths-at least to overdo them by someone else's standards. For instance,
the Blue (Altruistic-Nurturing) who is helpful and trusting may be viewed by
others as being self-denying or gullible. The Red (Assertive-Directive) who is
ambitious and self-confident risks being seen as ruthless or arrogant. Although
being analytic and cautious is a strength for a Green (Analytic-Autonomizing),
there is the possibility of being considered nit-picking and suspicious. On the
other hand, the Rainbow (Blend) who values being flexible and open-minded
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risks the appearance of being seen as inconsistent or wishy-washy.
As we view other people, it can be easier to relate if we consider those
characteristics we see as weaknesses to be nothing more than overdone
strengths. It then becomes possible to increase understanding and acceptance
since we tend to see individuals from orientations other than our own as
possessing these weaknesses or overdone strengths. It has been helpful for the
Blues on the team who may view their Rainbow teammates as having no focus to
think of them rather as seeking options. On the other hand, those same Rainbows
can consider their Blue teammates to be caring rather than viewing them
negatively as smothering. A Green may assume her Red teammate to be
opportunistic when in fact she is only exhibiting her Red characteristic strength
of being enterprising. To the Red individual her Green teammate may be seen
negatively as being stubborn when in actuality the green strength of
perseverance is being exhibited.
The picture changes somewhat when stress or conflict is introduced, and as a
result behavior changes. The SDI indicates how much change actually occurs as
well as in what direction. For some people it means a total change in orientation
and for others a change in degree of their basic orientation as they move up or
down the scale. The degree of change can produce misunderstandings in any
relationship since expected behavior is altered, and it is difficult to comprehend
what has occurred because we are anticipating responses that correspond with
behavior when all is going well. On the other hand, if an individual exhibits very
little change when under stress or conflict, you may not be aware of stressful
times the other person is experiencing until an extreme change of behavior
occurs.
This becomes extremely valuable information in athletics since the entire
athletic experience tends to produce one stressful situation after another. If, as
the coach, I can keep each of the players in their basic orientation or "comfort
zone," it will be possible to maximize their talents and help them to be in their
most productive state. In many cases the behavior change while under stress is
significant and it is very evident when the athletes are in this stressful state. In
other cases the athletes' behavior changes very little during stress and the
inventory has helped me to understand when these athletes are in need of special
attention. This information is of particular importance during a crucial game
when the stress level is high.
Motivation is the key to success in most areas and athletics is no exception.
With the information provided by the SDI and other instruments used during the
years, it has been possible to positively motivate the players and, as a result,
achieve success beyond what might normally be expected. The SDI is
particularly valuable in providing information about those things that will
motivate each individual based on what brings each one gratffication and good
feelings about themselves.
Equipped with this kind of information, it is possible to fully develop the
maximum potential of each athlete to an extent that perhaps is not possible in
other basketball programs. This has been extremely important for our program
because one of our major objectives has been to honor the Lord and instill in all
the players a sense of stewardship toward their talent. This stewardship includes
the maximum development of each God-given talent and putting it to use
honoring the Lord on the basketball court.
So that the athletes can be more understanding and accepting of their
teammates, we have taken the triangular symbol of the Strength Deployment
Inventory and have sewn it on their practice warm-up jackets in the color of their
basic orientation. This helps them better understand their own behavior and the
behavior of their teammates because they know each orientation brings
strengths to the team and each contributes positively. No orientation is better
than any other orientation. Each has strengths that are important and contribute
to the group effort. In basketball we can only experience success as this group
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effort is maximized through understanding, acceptance and appreciation of each
member's contribution.
Because this has been so helpful in our basketball program. I formed a
consulting service, Athletic Behavioral Analysis, Inc., and as a result have been
able to share these techniques with other coaches and athletic administrators in
day-long seminars. These seminars have been conducted in the Pacific
Northwest as well as Southern California. It has been gratifying to see others
profit from a petter understanding of patterns of communication and
interpersonal relationships. This paper represents only a small portion of the
material presented in these seminars since the full understanding of the Strength
Deployment Inventory provides a wealth of information.
To most who are spectators at athletic events the essence of the game is
represented by the X's and O's that provide the movement on the court.
However, to make those X's and O's work, the coach must understand, among
other things, the motivational needs of each athlete. This requires that there be
an understanding of each player to know how to communicate with and relate to
that player. Also, the players need to understand and relate to each other so that
team work and cooperation can be maximized. To me the challenge of coaching
is in molding all these variables into effort that not only produces a successful
season but also produces individuals who are prepared to be successful as
dedicated Christians going out into the world in their chosen fields. The ability to
communicate and understand others coupled with Christian commitment can
provide the necessary impact to make a significant contribution at Biola and
beyond.

A More Positive Stance
Needed by Evangelicals
by Tom Nash
Tom Nash began teaching at Biola University in 1977 and is
currently serving as chairman of the communication department .
He received his Bachelor of Science degree from John Brown
University and his master's and doctoral degrees from Michigan
State University. Prior to beginning his teaching career he worked
in Christian and secular broadcasting, including eight years with
Far East Broadcasting Company.

Almost everything was going against Christianity. Or so it seemed to me while I
was growing up. The church was fighting and splitting over liberalism. My high
school teachers seemed to believe that science would soon solve all of mankind's
problems and that religion was on its way out. My classmates seemed to look
upon me as if I were from another planet because of my quaint beliefs. I felt like
an alien, alienated from the mainstream of thought and culture, a stranger in my
own home town.
Then I went away to a Christian college. What a marvelous change. I was now a
member of a majority, even though this tiny collection of Christians seemed to
have little relevance or importance to the larger secular community surrounding
it. At least there were gathered in one place a few hundred of similar beliefs.
I thrived. But as a hothouse plant I feared the cold winds outside. While I grew
more confident in the validity of my faith, I slid away intellectually and socially
from secular society. Grasping the message, I lost contact with the intended
receiver of the message.
Eventually completing my work, I left the comfortable cloister of the Christian
university and set out to minister. For years I worked in Christian broadcasting,
both in the United States and overseas. I loved and believed in the work, but
sometimes had an uneasy feeling that what we were saying, or more likely, how
we were saying it, was not very relevant to our intended audience.
Through a chain of events, God eventually directed me out of Christian radio
into graduate school and finally into teaching, first at a secular university and
now at Biola University. Going from religious broadcasting to secular grad school
in the late 60's resulted in the sharpest cultural shock of my life. First, I was
uncertain about my academic ability. I wondered if what I had learned in a
Christian university would meet the standards of a major secular university. (It
did.) But I was also concerned about how fellow students and faculty in a secular
school would react to my faith. Would they consider me to be some kind of freak?
(They did not.)
Though I met with some open opposition to my Christian position, I think the
most common reaction was curiosity. They were surprised to find a real live
evangelical Christian in grad school. Some seemed a little apprehensive toward
me at first, but most became good friends over the years. Having confidence in
my faith and, after some initial doubts, realizing that I was intellectually equal to
most of my fellow students, I learned to relax with them. I found that many of
them came to respect my faith and me as well. With both faculty and students I
observed that many seemed to be frustrated about the direction and purpose of
their lives. There was a vague search going on. Most of them seemed to have a
bias against "religion," but other alternatives were not working.
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Some of my friends used marijuana and other drugs. I learned that the use of
drugs made wonderful sense to people who could not make sense of the other
aspects of their lives. A favorite professor was drowning himself in alcohol and as
I came to know him I realized that this too was an expression of his underlying
frustration with the meaninglessness of his life.
During my years of teaching at a secular university, I felt both frustrated and
gratified. The frustration came from not having freedom to talk about my faith in
the classroom. The gratification came from occasional opportunities to share
Christ with individual students. Here again I witnessed the darkness of life
without Christ. The majority of my students used drugs. Sexual promiscuity was
an accepted fact of college life and many were scarred by it. I think of two
excellent students, both women, who because of drugs and sex, but mostly
because of their underlying lack of purpose, gave up and became little more than
walking dead. How desperately sad they were. I became more convinced than
ever that not only is the Christian message real, it is relevant and needed,
particularly by young people in our society.
The phone rang while I was grading papers at home. "Biola? Yes, I had heard of
the school. Would I like to be considered for a faculty position? I'll have to think
about it. Can I call you back?"
It did not take me long to think about it. I had long thought that if the right kind
of position became available at a Christian college I would take it. Why? I wanted
to have a part in preparing Christian young men and women to use radio,
television and film to make a positive impact on society.
Yet, a doubt lingered. Do Christian colleges actually hinder communication by
taking students away from contact with non-Christians? I see that as a real
problem, one that I discovered Biola is concerned about. A partial answer is the
Christian service assignment, which is supposed to get students away from the
Biola environment for a few hours of service every week.
Anyway, I concluded that the benefits of giving students a strong biblical basis
for their faith and preparing them really well for some aspect of ministry was
probably worth the sacrifice of a little temporary isolation. After all, God seems to
have used this method in the preparation of Moses and Paul, among others. But it
seems very important to me that we give the students the skills necessary to
make a successful re-entry into the world upon graduation.
My own personal experiences have led me to some conclusions. First, although
the world does not fully appreciate its own sad state, it is in desperate need. The
use of drugs, alcohol and other mechanisms (such as television) is graphic
evidence of the general sense of desperation. We Christians have the answer, but
we also have a negative image in the minds of many. Our message will be heard
to the extent that we are personally respected. In other words, we must earn the
right to be heard. Our presentation of God's message must be culturally relevant.
If we remain cloistered and separated, we will not be able to effectively witness.
Though separation for a time of preparation may be justified, re-entry into the
world is essential.
A few years ago, it seems to me we went through a time when Christians felt
they were in retreat, or at best in a holding situation, thus the development of the
so-called "fortress mentality." But that era is past. The world is ripe for our
message. In fact, it could be said that the world is spoiling for the lack of our salt.
Christians must no longer be content to carp criticism from the sidelines. We
must be in the thick of things, not so much concerned with merely preserving our
heritage as using it. The word is a sword, an offensive weapon. Our schools are
not inferior. Our ideas are relevant. Let us become aggressive. Let us overcome
our collective inferiority complex.
As a means of strategy I feel that Christian institutions like Biola should be
doing everything they can to prepare people not merely to live successfully and
comfortably in this world, but to make a difference. An example close to my own
heart is the field of broadcasting. Suppose over a period of time we could prepare
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a number of choice men and women so well that they would find positions of
leadership in some of the top secular broadcasting organizations. What kind of
difference would this make? I think we can hardly imagine the impact. The
strongly anti-Christian bias of so much television would be reduced or disappear.
Christians would be portrayed as reasonable, balanced, helpful people, not as
cranks and crooks. Marriage would be respected, immorality condemned.
Impossible? I don't think so! It will take time and resources, but I believe we have
already begun.
Frankly, I believe the world is looking to us for answers. Science and
technology, the "gods" of this world, have not solved our basic problems, nor can
they. We do have the answers. We must first of all become confident in our faith,
then connect to people in need. Strategically, we need to go after positions of
leadership in media, politics, education ... in every sphere of influence. Our
Christian colleges and universities must lead. I am pleased to be associated with
Biola because I believe it is going in the direction Christian universities need to
go. To be effective we must have courage, intellectual honesty, faith,
determination and the support and prayers of a large number of friends.

Developmental Perspective
on Spiritual Growth
by Robert J. Radcliffe
Dr. Radcliffe completed his bachelor's and master's degrees in
Christian education at Wheaton College and Graduate School,
Wheaton, Illinois. After marrying Stephanie Schoenhals in 1964,
they began full-time service for the Lord in Christian education at
the Temple Baptist Church of Lodi, California where their two
children were born, and where he was ordained. The Radcliffes
have served in full-time ministries at Grosse Pointe Baptist
Church, Grosse Pointe Woods, Michigan and at the Sunkist Baptist
Church, Anaheim, California. Since 1976, Dr. Radcliffe has served
as a member of Bio la's Christian education faculty. He has served
as department chairman for three of those years. Dr. Radcliffe
received his Ph.D. degree in education at Claremont Graduate
School in 1982. A book manuscript has been submitted to a
publisher and titled, Growing Edges: Biblical Responses to
Developmental Research and several articles have been
published. The Radcliffes worship and serve at the Whittier Area
Baptist Fellowship.

One of the most talked about topics in Christian education today is the
discovery, or perhaps rediscovery, of the impact of developmental research upon
the larger issue of spiritual development. Due to the increased interest in human
developmental research, Christian educators are looking at these results with
increased enthusiasm. The Christian education department at Biola University
has taken the research very seriously in that the curriculum has been redesigned
to reflect these research results. One research study will be discussed first and
then the way the Biola Christian education department has incorporated it will
be briefly reviewed.
The purpose of the Christian education department at Biola University is to
train men and women for service to Christ in Christian education agencies, as are
available in the local church and parachurch organizations. The specific
departmental focus is upon the development of Bible teaching and relational
skills as one of the main outcomes in our students. The recent change in our
department (as of fall 1983) might be considered to be the renewed emphasis
upon "lifespan development." This shift in emphasis is thought of in a more
holistic sense than Christian educators have tended to do before this time, in that
all the areas of development, such as the physical, cognitive, psycho-social,
moral and faith, are all part of a whole and should not be considered as separate
entities in and of themselves.
In addition, holistic development implies that the spiritual is not in the same
category as the above mentioned areas of development. The spiritual "area" of
human development is apart from the others and is more the real person than the
others. The key to understanding the contribution of developmental research to
spiritual development is to be able to evaluate what research is relevant to
spiritual development, to what degree it is relevant and in exactly what ways.
The various dimensions of development are rich with implications for the
practice of Christian education in the nurture and growth toward spiritual
maturity, but due to space limitations, only a small portion of one of these
dimensions will be explored in this essay. Cognitive development among college
students has been significantly augmented by a study done by William G. Perry,
Jr. The study was titled Forms of Intellectual and Ethical Development in the
College Years. Perry's study focused on students from Harvard and Radcliffe
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colleges during the 1950's and 1960's and through surveys and personal
interviews was able to construct a series of developmental stages, or as Perry
prefers, positions. These positions of intellectual and ethical development
seemed to be the same for a large percentage of the students, so they were
generalized into typical stages of intellectual development for college-aged
students.
Perry's procedure was to attempt to illustrate the variety in students'
responses to the impact of intellectual and moral relativism. He used a Checklist
of Educational Views (CLEV) on a random sample of 313 freshmen and on the
same students later. On the basis of their scores on the measure he sent
invitations to them and some volunteered to an interview about their college
experience. A second enlarged sample was randomly chosen and a total of 84
four-year reports were completed. 1
To summarize his research on these students Perry declared:
We could detect behind the individuality of the reports a common
sequence of challenges to which each student addressed himself in his
own particular way. These students addressing their challenges
seemed to represent a coherent development in the forms in which they
experienced values. In this sequence, tendencies toward dualistic
thinking and tendencies toward contingent thinking now appeared less
as the personal styles we had originally conceived them to be and more
saliently as characteristics of stages in the developmental process
itself. 2
Perry suggested a total of nine positions along a continuum that easily divides
into three larger developmental segments. To simplify his finding, the three
larger segments are identified by the titles, "Absolutistic," "Relativistic" and
"Commitment." The Absolutistic segment reflected a person who saw the world
in polar terms such as we versus others, right versus wrong and good versus bad.
Right answers existed "out there" in the Absolute and these right answers which
were known to Authority were to be mediated or taught by Authority. Knowledge
and goodness are clearly defined and can be "collected" by hard work and
obedience.
The person in position two of Absolutistic thinking perceives diversity of
opinion and uncertainty as unwarranted confusion in poorly qualified authorities
or as mere exercises set by Authority "so the answer can be found for ourselves."
The position three individual accepts diversity and uncertainty as legitimate, but
still temporary in areas where Authority "hasn't found the answer yet."
The second major division in Perry's continuum is called Relativism, and
position four describes a student who perceives legitimate uncertainty (and
therefore diversity of opinion) to be extensive. This person raises uncertainty to
the status of an unstructured epistemological realm of its own in which "anyone
has a right to his own opinion," a realm he sets over against Authority's realm
where right and wrong still prevail. Another way that this type of person may
view life is to discover qualitative contextual relativistic reasoning as a special
case of "what they want" within Authority's realm. 3
The person in position five perceives all knowledge and values (including
Authority's) as contextual and relativistic and subordinates dualistic right-wrong
functions to the status of a special case, in context. The last stage of Relativism is
position six. A student in position six apprehends the necessity of orienting
himself in a relativistic world through some form of personal commitment (as
distinct from unquestioned or unconsidered commitment to simple belief in
certainty).
The last three positions in the final division are called Commitment and in
position seven, the individual makes an initial Commitment in some area to
some value position. In position eight, the implications of that Commitment are
explored, including the subjective and stylistic issues of responsibility. In the
final position, position nine, the student experiences the affirmation of identity
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among multiple responsibilities and realizes commitment as an ongoing,
unfolding activity through which he (or she) expresses his life style. 4
A student's movement through the positions, or lack of it, could therefore be
conceived as the result of two opposing vectors: the urge to progress and the urge
to conserve. Perry says, "As anything more than a shorthand, however, the
metaphor's dichotomous structure of opposing linear forces would be an
indignity to a fungus, let alone our students. The metaphor is a 'shorthand'
referring to an infinitely complex function of organismic integrity." 5
A typical spiritual journey, according to Perry's nine positions, might be
similar to the following scenario. The new believer puts great stock in what
his/her spiritual mentors say is right. The high level of trust is not shaken until
certain beliefs conflict or behaviors do not match the verbiage. This is then
explained by believing that the erring mentor is not as highly trained as the
others, or is deficient in some area of doctrine. After this is accepted, the believer
begins to realize that there are other legitimate points of view about issues that
seemed quite clearcut before and that those who hold these differing opinions are
no less a Christian for possessing them. The toleration of various points of view
becomes more acceptable to the new believer, but it also brings a disconcerting
uneasiness that no "true truth" exists. It eventually occurs to the Christian that
in order to make sense out of those parts of faith that seem relativistic, some
stance must be personally evaluated and chosen. The evaluation process of give
and-take with other believers results in the Christian formulating a series of
opinions about a variety of faith issues. As the opinions firm into convictions, the
believer comes to possess an overarching commitment to his/her God. The
Christian is able to stand alone and begins to teach others.
The nurturing of spiritual growth in another must take into account the
intellectual maturity level of the persons involved. If the materials employed in
the process are more appropriate to the absolutistic thinker (such as look-up-the
Bible-verse-and-fill-in-the-blank), the relativistic-type thinker will probably lose
interest in that kind of Bible study. A more open-ended form of study materials
that allows discussion of topics of their choice will usually prove to be more
successful with a person who expresses the relativistic forms of intellectual
development.
The commitment-level thinker is already expressing a settled and more
concrete type of thinking, having rejected certain beliefs that did not measure up
to his/her personal needs. A program of Bible study for this type of thinker must
have appropriate intellectual exercises that minimize the chance of boredom or
missing the critical issues. This person does not "know it all," but his/her
cognitive style will shape the manner in which new information is processed.
The implications of this research for the department of Christian education at
Biola are far-reaching in several respects, not the least of which is the curriculum.
Beginning in the fall of 1983, a curriculum revision took effect which reflected the
new emphasis on life-span development. In addition to teaching the individual
courses based on the developmental level of the students, the curriculum was
redesigned to reflect the absolutistic, relativistic and commitment phases of
intellectual development. The undergraduate and the graduate curricula were
redesigned to be more compatible with each other, the latter building more
intentionally on the former. The curriculum schedule for each year of studies
offers courses that are appropriate for the developmental level of the students
who would normally take them. For example, let's look at the course in
philosophy of Christian education ministry.
The former course in history and philosophy of Christian education used to be
taught in the final semester of the senior year. Since the course attempted to
integrate all of the principles of the other courses taken in and out of the
department, the second semester of the senior year allowed little opportunity for
relativistic thought. The placement of the new course (Foundations of Christian
Education Philosophy) is in the second semester of the junior year, a more
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relativistic location for intellectual development. Another advantage of the earlier
placement is the provision of an opportunity to practice the philosophy during
the final year of field experience.
The other changes in the curriculum were made as a result of a nine-month
study by the undergraduate and graduate department faculty where the
department philosophy was hammered out. The model agreed upon is strongly
developmental and is the guiding force behind the curriculum changes. Only one
of these has been discussed in this essay, but the others are no less important. We
are trusting God to use the new curriculum design in the lives of students and
faculty to produce the finest Christian education program offered anywhere.
Won't you pray with us?
1 William G. Perry, Jr. Forms of Intellectual and Ethical Development During
the College Years (New York: Holt, Rinehart & Winston, 1968), p. 7.
2

0p cit., p. 8.

3

0p cit., p. 9.

4

0p cit., p. 10.

5 Ibid., p. 52.

Biola Abroad: An Experiment
in Faith, Learning and Living
by Reinhard J. Buss
Reinhard J. Buss has served on the faculty of Biola University for
two decades. After undergraduate work at Wheaton College and
the University of Maryland {Bachelor of Arts}, he continued his
education at the University of California at Los Angeles earning
the Master's in Arts degree in German linguistics and literature
and the Ph.D. degree in comparative folklore and mythology. In
addition to teaching classes in German and folklore, Dr. Buss has
directed a number of academic programs and is most closely
identified with "Bio la Abroad," which he founded and has directed
since 1973.

Overseas programs in the United States have moved from a traditional junior
year in language and culture sponsored by a few elite universities to a
proliferation of offerings at various levels in all parts of the globe. In the case of
each such program, there are cogent reasons why some of the institutional
objectives and goals can be achieved more effectively by taking full advantage of
a foreign setting for a period of time.
Biola's overseas program was initiated in the face of the waning interest in the
humanities, specifically a sharp decline in the enrollments of German. In the
course of time, the program abroad has become more and more focused as we
have moved from coordinating classes in the humanities to closely integrating all
academic work. In the perspective of 10 years of operations, the overseas
program can be considered one of Biola'sboldest experiments in integration. The
integration of all classes, the correlation of learning and travels, as well as the
dynamics of faith, learning and living have made for a demanding and enriching
experiment in life learning. In addition, we have linked our studies to a
meaningful inter-cultural experience through personal involvement.
This integrated life learning process has left a strong impact. Some students
have extended their educational career, changed their direction in studies, or
even reassessed their goals in life. Participants have considered Biola Abroad the
high point of their educational experience. To make such a program work
requires careful planning, a sustained effort and an unwavering personal and
institutional commitment.
Selection, Orientation and Processing of Students
One of the major decisions to affect the personality of an overseas program is
the size and selection of its participants. Judging by demand, an initial program
was planned for 25 students. In the course of time, the number of participants for
this fall semester abroad rose to as many as 52; however, smaller programs of
approximately 30 are deemed to be more manageable and efficient. A group of 30
can be accommodated by one teacher, an administrative assistant and a teaching
assistant. When that number is surpassed, a second teacher and additional
support personnel become necessary.
Taking responsibility for a group of students cannot be taken lightly. A
personal acquaintance with each student previous to departure is essential. Biola
Abroaders are required to take at least one German class on campus from an
instructor going abroad in the fall. Academic prerequisites are cleared before
students apply and students are expected to command a minimum academic
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average of near ''B.'' When formal application is made, details about the nature of
the program are spelled out clearly. For example, students know that living
arrangements are close, that students are expected to attend all classes and
planned activities and that personal freedoms need to be subordinated to the
well-being of the group. Students also receive information about a schedule of
payments and field trips that take them into seven European countries. After
students have been accepted, they take part in extensive orientation and
processing sessions on campus. In this way students not only receive pertinent
information, but become acquainted with each other and the staff that will be
responsible for their well-being.
Careful selection of students is one of the keys to success in an academic
program overseas. Biola Abroad has thus far enjoyed an unblemished record
during its ten years of operations in which some 300 students have participated.
There have been broken bones and serious illness, but no student has had to be
sent home because of disciplinary problems and no one has lost a semester of
credit once accepted into this program.
The processing of students is a cooperative undertaking involving key
administrative offices of the university. Each student needs to be cleared through
the dean of student affairs office and also student financial services. Students are
also required to have health insurance coverage while abroad. The last step in
processing involves academic counseling and preregistration for classes. As Biola
University offers neither a major nor a minor in German, students enroll in a one
tracked program of four courses satisfying general educational requirements,
namely Bible, German, history and literature.
Academic Organization
A closely-integrated program of studies and a demanding schedule of field trips
await students joining Biola Abroad in the fall. The semester is divided
chronologically into 12 academic eras. Since the overseas program is considered
to be in the main a semester of studies in the humanities, each era focuses on a
different aspect of man. The establishment of clearly delineated eras allows a free
flow of information between the four subjects offered. Each course in turn has
been shaped to contribute something to the major themes of each era, thus
presenting the student with a holistic view. In our age of specialization it has
become increasingly difficult to gain a sufficiently broad perspective to see the
connections that arise from the basic unity of all life. However, by the use of this
method the natural flow of information not only includes the main aspects of
history, language, literature and the Christian faith, but also such other facets as
architecture, art, folklore, music, myth and legend. In order to facilitate the
learning process, European civilization is presented with the main focus on the
Germanic. The narrowing of focus is important in view of the fact that students at
Biola University are only required to take one course in western civilization to
satisfy the general educational requirement. The Germanic element thus serves
as a core around which the civilization of the West is built.
Formal classes are held overseas daily in all subjects Mondays through
Saturdays and satisfy generously the commonly accepted standards of contact
hours. Wednesdays and one afternoon of the weekend are generally reserved for
field trips. During the first week, for example, the Graeco-Roman heritage and
the mythological background of the Germanic people are discussed under the
general heading: "Man and His Endowments." During this week students visit
Trier, the ancient northern capital of the Roman Empire, which is replete with
remnants from Roman times. They also explore the Odenwald, forest of the god
Odin and home of the mythical Nibelungs. Field trips are times to reinforce
classroom instruction and allow students to experience what already has been
learned. Each student is required to keep an up-to-date log indicating the
importance of places visited. Examinations are given at least three times in all
subjects, generally at the end of every fourth week.
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Living and Group Dynamics
The experience of studying and living in a closely-knit group can be
challenging and rewarding. Consideration and cooperation are the cornerstones
to successful group living. There is no privacy to speak of cluring the three-month
stay. Fellows and girls alike learn to live with four or more roommates in the
confines of space they are accustomed to share with one other person on the
home campus. Because everyone is geared into the same activities, there is no
way of avoiding an individual. Consequently, students learn to deal with
problems promptly before they become unmanageable. People also soon find out
that they cannot hide behind a facade. They need to be themselves and accept
each other as well as themselves as they are. We have found that students are
generally quick to make amends and are very caring in their attitudes toward
each other.
Although personal attention is given generously whenever necessary, the well
being of the group is considered to be of primary importance and supercedes the
wishes of the individual. Students must therefore learn to subordinate their own
personal wants to the demands of the program. In addition to following through
with assigned routine chores of doing dishes and housekeeping, every student is
asked to give some of his time and energies to contribute to the functioning of the
group. A committee structure has been developed to succeed in this endeavor.
There is a "social committee" that plans birthday parties, game nights, talent
show and programs for such special occasions as Thanksgiving and our farewell
banquet. The "art, writing and photography committee" assists in making
decorations, posters, signs, and also releases pictures and articles for publication
in the student newspaper on the home campus. The writing of poetry and essays
dealing with overseas experiences is encouraged by this committee, and such
compilations have been a welcome memento to the European experience. The
"convenience committee" assists in running a shop, and postal service. The
"helps committee" deals with logistical problems when the group is on the move
and also helps keep order in the library and shared living facilities of our home
base. Finally, the "spiritual life and music committee" serves as a barometer of
the spiritual well-being of the group and is responsible for organizing the
Wednesday and Sunday evening services.
The administration of Biola Abroad makes a conscious effort to develop a
wholesome learning and living atmosphere. Each student is important as he
becomes a vital link in a chain that is no stronger than its weakest link. A special
effort is made to prevent the formation of exclusive friendships and cliques by
grouping students in as many different ways as possible. For example,
roommates are not seated next to each other in the classroom and the classroom
arrangement is changed once or twice during the course of the semester. The
committee structure, duty rosters and the formation of travel groups with
student leadership all serve as excellent mixers. One of the more interesting
aspects of the program deals with group dynamics. There is a bonding that takes
place as individuals gravitate in their friendships from one person to another
while they share in a common experience.
One of the highly rewarding aspects of the overseas program is the sense of
closeness and belonging that continues in the group after students return to the
home campus. There is a genuine feeling of "family" that draws former
participants together as they see each other on campus. The first reunion usually
consists of a slide and picture party. A chapel service is also organized to
acquaint the on-campus student with the highlights of the experiences abroad.
While a sizeable part of the group is still local, there are socials. For those on staff
there is an upswing in the number of wedding invitations, including some from
students who have met in the program. Indeed, many of the relationships formed
during the program continue throughout life.
Cultural Involvement
The chief reason for the existence of the overseas program is the opportunity to
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interact with European culture. The structured field trips do much to breathe life
into learning. Few students who have seen Trier and the Roman-German
Museum of Cologne will forget the contributions of the ancients. The era of
Charlemagne is securely fixed into memory by a visit to Aachen and the
emperor's throne room at Lorsch. The cathedrals of Speyer and Cologne are
grand representations of the Romanesque and Gothic styles during the era of the
crusades that brought Europe to its first cultural high point. Who will ever forget
the Renaissance after visiting Brugge and Ghent, and the Reformation after
seeing Worms. The Baroque and Enlightenment are beautifully represented in
Bavaria. Studies in the era of Classicism bring students to Goethe's Frankfurt
and the Romantic era beckons them to Heidelberg and down the Romantic Road
to King Ludwig's castle Neuschwanstein in Bavaria. The power struggles of the
last century leave an enduring impression on students as they visit the
concentration camp of Dachau.
Aside from the academic field trips, there are additional excursions undertaken
for the sheer pleasure that cultural exposure brings. Paris with its Eiffel Tower at
night, a leisurely Rhine cruise, the fairy-tale town of Rothenburg, the Swiss alps
and lakes, the Austrian countryside, a musical service in the Salzburg Cathedral
and Nuremburg at the time of the Christmas fair have all become a tradition in
Biola Abroad. All in all, one third of the time in Europe is spent traveling. The fall
season is an ideal time for group travel, as public facilities are in want of visitors
after a busy summer. In addition, students experience three seasons during their
months there, as the warm days of Indian summer turn into a lingering fall
followed by the ice and snow of December.
The main portion of our time is spent in a small-town atmosphere where we
enjoy the best of relationships with the local shop keepers, civic groups, city
administration and the local Lutheran church. The presence of the "Studenten
van Amerika" has made itself felt during the course of 10 years and more
invitations are extended to us as a group and as individuals than we can accept.
Students usually get involved in adult school English classes, sports clubs and
music groups. Every student is invited at one time or another into a German
home and an invitation for coffee and cake by the ladies of the church also has
become a tradition. The entire group also participates in the pre-Christmas
festivities by contributing musically to the spirit of the season.
Opportunities to attend concerts are frequent and are encouraged. However,
most individuals strike up personal friendships and have found that the natural
way of meeting people is usually the best. Students will meet outgoing Germans
in the neighborhood, on a train or bus, through the church, on an afternoon hike
to one of the two nearby castles, or in one of the shops in town. There are
abundant opportunities to mix and mingle with the German community to put
one's communication skills to the test outside the classroom. On the other hand,
we also make an effort to bring the community into the classroom by
supplementary guest lectures and instruction in German conversation by
qualified local citizens.
Spiritual Dimensions
In order to offset the heavy schedule of study and travel, a program of spiritual
renewal and growth is essential. The course in inductive Bible study is not only
academically sound and integrated with history, but is also shaped to meet the
needs of students in a practical way by dealing with attitudes. The close life in
our overseas family offers many opportunities to share on a one-to-one basis.
There are also planned times of group fellowship and singing both when at the
home base and while on travels. The less structured and spontaneous meetings
have frequently been the best. We have found that a group far away from home
not only has needs but also has great spiritual resources and built-in student
leadership that can be tapped.
The semester abroad has given students good insight into opportunities for
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Christian service. Our home base is only a few miles from the German Bible
Institute and we stay in the facilities of the Belgian Bible Institute several weeks
while in the Low Countries.
This gives students a first-hand look into an aspect of foreign missions. Some
participants of the program have returned over the years as summer workers or
as full-time missionaries. The local Lutheran church has been the main place of
worship and service. Many contacts with German believers and also civic
organizations have come through the church. Usually once during our stay with
them, the morning service is turned over to our group and we have appreciated
this historical 13th century church on the hill as a church home away from
home.
When considering this unique educational experience in the perspective of 10
years, there is a strong conviction that its greatest liabilities are at the same time
also its greatest strengths. Whatever contributions and ultimate success is
enjoyed depend to a large degree on the academic and spiritual commitment of
its participants. Since its founding, Biola University has been building a
reputation which attracts young scholars with such a commitment, and that is
what makes such a program possible.
Soli Dea Gloria!

